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ABSTRACT

Language shift among multilingual societies is an issue of global concern. Kenya, a
multilingual society, is gradually losing her indigenous languages especially among the
youth in bwns and cies. The purpose of this study svéo explore the extent of
language shift among the youth in Nairobi County. The study was guided by the
following objectives: to explorthe domains in which the youth in Nairobi County use
their ethnic languages; to establish the attitude the youth in Nairobi County have
towards ethnic languages; to assess the influence of the gender vaniédmguage

shift among the youtim Nairobi Gounty; and to determinine effect of ethnicity on
language shift among the youth in Nairobi County. The study was based on the Domain
Theory. The study employed tleecpost factoresearch design. The study targeted
students and language teachers in putbdig secondary schools in Nairobi County.
Simple random sampling was used to select the schools and the students to be studied.
Ninety eight (98) students and seven language teachers participated in the study.
Questionnaires were used as the tools of daitaction. Descriptive statistics in form

of frequencies, percentages, mean and stanlgaidtion were used tnalysdindings.
Chi-square tests were conducted to establish the relationships between gender, attitude
and ethnicity and the use of mothengue in social and formal domains. The study
found that the youth use their mother tongue sparingly and in very limited contexts such
as at home or when their parents visit their schools. Students had negative attitudes
towards mother tongue as they dit find it very useful. The study found that there
was a significant relationship (662=18.14:
used by students in communication with friends of the same sex. The findings also show
that there was a significantremth s hi p (62 =13.144, p<0.005)
language used at school. However, there was no significant relationship between
ethnicity and any of the indicators of language shift. The study concludes that although
majority of youth are conversanttWitheir mother tonguéhe extent to which the youth

use mother tongue in social and formal domains is very low. The findings of the study
would inform linguists on the current trend of indigenous languages in Kenyan urban
centres and cities. The findingsould also inform both the policy makers and
curriculum developers on the challenges threatening the survival of the indigenous
languages.
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CHAPTER ONE

INTRODUCTION
1.1 Background to theStudy
Language shift and maintenaranstitutes a central focus on contemporary linguyistic
anthropology and sociolimgstics.According to Trudgill(2003) sociolinguistics is the
study of language as used in society. In this stilidydgil outlines a nonber of areas
in which this study focuses on. These include areas such as discourse analysis in
language ethnography of speaking, secular linguistiasthropological linguistics,
dialectology of language, psychology and sociology of language and fiaafiyage
contact studied.anguage shifstudiess indeedone ofthe primaryconcernsvhich is

discussed irsocidinguistics.

The topic of &nguage shifis premised inanguage contact studies and veasically
introduced to the field of sociolinguistics by the influential work of Uriel Weinrich and
Joshudishman(Tsitsipis, 1989). Language contacbise of thassuesemanating from
language contd. Fishman(1991) illustrateshe case of théoss of Maori in New
Zealand where language shift took pladee to language contact betwette two
languages; English being more powerful than Maori. Michieka (2012) states that in
situations ofanguage contact, the language of the powerful is usually maintained while
that of the lespowerful gradually loses its domain of ukanguage shifthereforeis
defined ageplacement of one anore languages in thepertoireof a given speech
communityby a language which is consideredbesocially morepowerful (Tistispis
1989) Tsitsipis further noteshat language shiftan also refer tahange to both
structural and functional aspects of tarduageAs a result, indigenous languages are
affected to a given degree in terms of grammar, lexical and in phonolbgyr
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functionalroles are altereth a dialectical way with the changirgpcial roles and use

of the dominant languages.

Fishman(2004) looks at language shift as a situation in which a minority group in a
foreign land loses its language by adapting the nemiguage of the host country.
Scholars argue that immigrantanguages are loshrough language shift in three
generations when the adults or their childfaih to teach their mother tongue to the
next generation (Ortmaand Stevens, 2008). Ortman ante®ens(2008)further note
that the process of langge shift takes two patterns. These patterns are identified as
intra-generational language shift and ingemerationalanguageshift. The formetype

of language shift iexperiencedvhen individuas abandortheir own language and
beginto use the dominaanguageof the host countrywith time. The latter type of
language shiftinter-generational shiftoccurs when théanguage repertoire of the
i mmi g rof&springstails to match that of #ir parents. This is witnessed the

disappearance of Spanish among the Hispanic Americans.

This view is further advanced by Clyne (2003) who observes that language shift is a
consequence of pmigration and post migratioieaturethat brings different cutures

into contact This has been witnessed in the past century when immigrants and their
first descendants adatbie use oEnglish ancabandon the use of their ethnic languages
(Fishman 2004) Fishmarnsummarizes the three generational el@s indicatetdelow.

First, immigrant gearation maintaintheuseof their nativdanguage. Therihe second
generation éarrs their foreign parentslanguage which they use at horhat use
English outside the home domairhus they become bilingualdhe third geneation

only learns English that is used in all domains. This implies that a substantial amount
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of mother tongue language shift takes place between the second and third generation.
Language shift therefore, influences language policies worldwideverthelss,
languageshift doesnot always happedue to migration. According t&ishman(1991)

and Hol mes ( 2ezdhdnicand Baoial changds(p.ab) can also cause
language shift in nonmigrant communities.Fishman(1991) classifies three main
dislocations that influence language shift in a community. These dislocations include

physical and demographic, social and cultural factors.

Physical and demographic dislocatibasa bearing on entire linguistic canmunity.

This influences the cultural, social and economic aspect of theys(feigtman1991).
APhysi cal and demographic arrangements h
the languagén-culture aspeab, (p.58). The demographic featureinclude
consicerations of where the speakers live, how close they live and how accessible the
language institutions for speakers of various ages Eshrgan1991). Community
issues andcatastrophesuch asearthquéies, severe droughts or famindgiman
conflicts such a genocides or ethnic cleansimgral urban migration as well as other
factors have increased instancedamiguage shiftKishman1991).Conversely, rural
inhabitants can easily satisfy their needs using their minority language hence will
maintain it(Holmes, 2001). Holmes opines that communities with large population
show more resistance to language shifideed this happened with the majority of
Maltese in Australia whareatly resisteda shift from their indigenouslanguages

despite being immigran{siolmes 2001).

Fishman(1991)describes social dislocatiens a fiser i ous probl em f
ethnecul t ur al ®.61n mishmant(199d) clearly states that a socially

3
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dislocated community suffers a number of disadvantages asitbw selfworth,

limited access teducation andow incomes. Consequentlithey develop a low self
attitude towards their own community, its culture and languBstrhan 1991). This

makes some speakers to damp their own language and adopt the domghanare
privileged language. Indeed, the Hungarian language shifted to German in order to lift
up their socioeconomic status as Hungarian was associated with peasant life. This

eventually led to integenerational shift oveanany generations (Gal, 1979)

Finally, the cultural dislocation occurs when the dominant ruling group intentionally
practises its hegemony as the most powerful culture in commuristyman(1991)

argues that some democratic communities can resist the maintenance of minority
culturese cause fAét hey wunder cutyditimcgonswewhich cul t u
mi nority | anguage mai ntTéausaemooceacymandittle bp e b a
little reduce diversity in a community, including cultural and religious differences.
Fishman(1991)claims that people in democratic communities eventually rely on the

same media information and institutions that are often dominated by the majority and

the mos powerful group However Fishman (1991) disputes the claim that
democratization and ndernization are unfavourable for minorigghguage and cultural
maintenance as true democracies have cultural democracy, whigbposed to protect

vulnerablecultures and their languages.

Other scholars such as Clyne (2003), Holmes (2001) and Mgetton (2006) have
identified other factors that lead to language shift within minority communities. Such
factors include timetke length of stay in the host country), inter cultural marriages
(where one parent is a member of the dominant language) Epgbitiency within
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the parent generation; the value of the language; religious instituigonidy relations

and frequency of communication in the mother tongue.

Similarly, another set of schotdrave discussed othfactors that are seen to detene

choice and language use @&thnic minority settings. These factors include the
interlocutors, domain and topicA domain refers tahe notionthat each language is
given specific function or context and certain partinigan the society, such asrk,
religion, family among other$Spolsky, 2012)Fishman(1972) argues that domain is a
useful consideration ianalysing individual and community language use. The family
and neighbourhood domains are believed to be the contexts in which ethnic language
are usedFishman(2000) maindins that languages used in thése contexts differ

from languages used in school and at work. Rasinger (2010) found out that Eastern
European migrants in East Anglia have a tendency to communicate more in English
outside the home domain but in home domain, the minority langsgge@minantly
used.This clearly demonstrates that any set of speakers will determine the language to

use in their conversation.

Harris (2006) in his study of linguistic behaviour among ethnic minority communities

in the suburbs of London founithe following patterns; parents used a mixture of

English the mainstream language and their ethnic language; siplhgsmainly used

English and grandparents who used ethnic language Dhily.clearly confirms that

language choice depends on interlocutbast butnottheleast, the topic of discussion
influences language choice (Ritchie 200Bshman( 20 00) st ates t hat
are somehow handled better inone langghgen i n anot her éo ( p. 92
and Namei (2008) found othat Turkish and lanian immigrants in Netherlands and
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Sweden used the mainstream Dutch and Swedish to deliberate otomiasyut used

Turkish and Pesian on religious talks.

The role of gender diffencesn language shift is alsdaimed by Harris (2006) who
notesthat gender determines language chadttaris cites the case Giujarat speakers

in London wheremales, whose outside involvement is greater than wonsase
English morethanwomen.This is explained by the fact that women remain at home
looking after he family. Consequently, they are well served by their ethnic language
hence find it unnecessary to gain proficiency in Enghsttually, the role of gender in
languagechoicehas been widely discussed in the variationist sociolinguistic literature
Winter and Pauwels 2005)recognise the importance of gender role in language shift
whenever languages come into contdibiegeneral consnsus is that women are at the
helm of languagechange insettingswhere only one language is spok@tkert and
McConneltGinet 2003, Labov 2001The question of how gendermpact s on peo
language choice is an issue of concergdoidinguists.For instance, male speakers
tend to interrupt female speakers maften than vice versa; femapeakers more
frequently use features that provide support and encouragement for other speakers

(6hmhmdé, o6érighté); female speakers use mo

utterances; and women tend to pay more complin{&festhrielet al., 2009).

FurthermoreClyne (2003 puts forward the claim thagender variation in language

shift has been observed through exogamous marrizge®mmunities where such
marriages involve men marrying outside their ethnic languages, language shift was seen
to be higher in men than womeh.case in point is Lebanesad Turkish migrants in
Australia The opposite is also true. In a situation wheveoanan marries outside her

6



ethnic languagéehere is a high likelihood thénguage shiftvill be higher in females
than in men This is the case witnessed ihe Fhilipines and Japanese migrant

communities in AustraligClyne 2®3)

It is well understoodhat language and identity go together. In a study by Labov (1972)

it emerges that | anguage can help us iden
itiseast o est abl i s hecomomp statuByusing &is s leeghonologceal

features Bucholtz and Hall (2005) look at identity as a casemfrging construct.

They define identityas a way of placing oneself and others at a particular position in
society Muaka (2011) observes thdtig approach can help to look at how Kenyan

youthnegotiate their daily leguage performance

Jaffe (1999) demonstrates how the dominant French ideology has initiated mixed
ideologies among people of different ethnic origifise crises in the young Corsicans

who would like to emulate their elders in idig¢ying with their ethnic culture but find
themselves drawn tbe French culture is a good examfbeadulté ef f ort t o pr
their ethnic identity is thwarted by the influence from school that encourages the
younger generation tbandon thei€Cordcanrootsand embrace Enchculturewhich

promises better cages anda better future. Th&rench ideology is used by Corsican

teachers talemonize the Corsican language theriglsylcatinga mind set in the youth

that seethemreject their Corsican idéity and get assimilated in the French culture

(Bokamba, 2008). When people abandon their language they also lose their culture.

The African continent is well endowedth many languagelsence it emergeas one
of the worl ddéds most | Afmcgistiuly the pcoadisbuscead i ver s
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the2001 languagesutof t he wor |l dés 6000 Ithatfelgofages
sociolinguistics, ethnicity iseen as social variable that separategiabgroups in

which different language varieties are spoken. According to Shelton, Richeson and
Vorauer (2006), members of an ethnic group share a certain ideology and often an
ethnic language variety. Some examples of characteristics of an ethnic lenguety

are lexicon that diffefrom the standard variety, phonological differences, isolated
grammatical featres, and conversation style. This refers 8peakes tone of vaze

and his or her speech voluntévery tribe has its own valuable traditipnastoms and
folklores which are best understotisfough the use of mother tongue since they
represent local symbols. abov (2001) posits that tribal groupingfect language
variation because they usually hato learn the prominent language in tharea.
Despite viewindanguage as a panhd parcedf their identity, they have to comprorais

their languageand replacet with another, or combine both languagé@scording to
Tistispis (1978)results in language shift either partial through lexicabnatogical or
grammatical change or total change that see the community abasd@mmguage for

another

A speakerdés feelings towards a | anguage,
what is popularly known as languagtitude. Language attituggep e op |l e 6ss f e el
that their language is rich, poor, beautiful or ughyother words,dnguage attitudes

are actuallythe feelings people have about their owrglzage or the language of others
(Crystal, 1997). Garvin and Mathiot (1968) formulated threecharacteristis of

language attitude whichndicatepositive attitude towalanguage, namely: language
allegiance, languageride and language awarenelsanguage allegiance ¢tenguage

loyalty encourages people to kesmintaining their languag@rotecting itfrom the

8



influence of other languages. Language prideoearages people to develop the
language and use it as a symbol of identity and unity of the community. Language
awaeness encourages people to lasguage carefully and politel{aricar (2016)

indicates that language tends to change regularly; therefore, it needs the &speaker
attitude in using it Language attitude holds an important role in determining a

| anguageb6s vitality. The mor e thehmmetsepeaker
language willlive, and vte versa. On the other hand, any weaknessnguage

maintenance will lead tlanguage shift as well asake thdanguage endangered.

Kenyads | inguistic situation hasesamden deyv
the beginning of calnialism. This is the first phagéhich began around 18&Blukuria

in Fink, 2005). Another phase of language change is noted at the attainment of
independence between 1964 and 1888 a third phase 1983 culminating in the
present language policywhich has seen a new constitution established in 2010.
Previously, Engkh, an excolonial language hadnjoyed the status of the official
language while Kiswahili was recognised as a national language. The constitution at
independenceagave little regard to the Kenyan indigenous langsa@dven their
privileged position, English and Kiswahili have grown considerably and have
encroached the domains previlyuseserved for indigenous languag@biero (2008).

This has resulted to a situah wherethe use of indignous languages has gone down

asthat of Kisvahili and English has continuously risen

Thelanguage policy in Kenygivesanundue advantag®e the twoofficial languages
in education but deprives tivedigenous languagessimilar advantageEnglish comes
along as the mediuwf instruction through all the levebf education in urban areas. In
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monolingual rural areas, the policy advises that etlamguageshouldbe usedn the

first few years of education as the laage of instruction in schoo(Batibo, 2005). In
multi-ethnic regions, Kiswabhili isised for instructiomp to third grade after which it
becomes a subject in the catdum. Due to its superior rql&nglish is encouraged in
public damains. Furthermorehée writing of a new constitution in 2@Lthat replaced

the constitutionthat was drafted at independer@s also served the role of creating a
national identification for Kenyaihile Kiswabhili is given the priority to combat the
colonial legacy of Englis and enhance nationalism, no such role is assigned the ethnic
languages(Githiora, 2008).Consequently, Yven no function is set aside for the

indigenous languagethey become endangered and the risk of death.

Language, just like other creaturéss a life. A language can therefore die just like
other living things do. Death to a language can occur suddenly or it can take a gradual
process. When a calamity strikes speakers of a given langtmgéanguage dies
together with the speakers unlessidocumented (Mfwene, 2008). Other factors that
pose the risk oéndangeanent to thesthnic languages atgbanization and the resultant
language contacindustrialization andanguage policyn Kenya The lst is extended

by Landweer (2000) who incl@sother factors such @goup dynamics and population,
position on ruraurban continuumlanguage usdomainstype of code switchingnd

its frequency, thesocial network and their population distribution, social outlook of
the speech communitthe eonomic statuand lastlythe language prestigéhe extent

to which these factors are in effet#termine the degree of endangerment or vitality of

the indigenous language.
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Languageshift in Kenya is also promoted Isubtractive bilingualisnpractisedm the
country (Batibo, 2005). Thisundamentallyis the practice where the learnio§ a
second language negatively affettie first languageln Kenya, elevatindnglish to
official position has led to subtractive bilingualism where children learn a second
language (English) and lose theiother tongueBatibo(2005)further notes that failure

by the government to assigmy public function to the ethnic languageomplicates

the matter furtherindeed the Kenyan authoritis shy to use the ethnianguages in

transmittingpublic information for far of creatingethnic hostility(Batibo 2005).

To promote ethnic harmongrivate enterpriselsave come in stronghy facilitate this

kind of transmission although they have sometimes betcized as sites that enhance
negative ethnicityThough private enterprises (FMs) try to promote local languages,
the national media (for example KBC) largely promote Englishkaswahili thereby
sidelining the local languages. This complicates further the issue of maintenance of the
indigenoudanguages. According to Batibo (2006t of the 56 indigenous languages,
about 13 are highly endangered while a dozen are either extinct or nearly extinct.
Brenzinger, Heine and Sommer (1991) report that in the Kenyan situation eight

languages are extinct while five are in the process toiaion.

Furthermore, the question &heng a youth language has complicated the matter
further.Shenghas been variously defined by different researchers. Méscited in
Muaka, 2011) takes it as a new language code that develogeslgity of Nairobi in
1960sand 1970's. Githiora (2002) refergttas aKiswahili based patojshat is,anon
standardanguagesuch as Grole, Rdgin or vernaculawhich has been influenced by
many languages. Other researchers such as Iraki (200d3h(0(2005) and Momanyi
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(2009) have come up with a common observativatShengwas createth residential

areas in Eastlandf Nairdb i and t 8hangspdakerd arg yosth who can use
Kiswahili competently, but who prefer to defy the norms by cosmpgtheir own code

for the purpcse of group identification. Nevieless, Githioram b ser ves t hat t
Shengis not restricted to the Eastland but has grown and become the basic urban
vernacular for the youth acroe countryyural areasncluded According toFishman

(as cited in Muaka, 2011) there is a shift among young people to mass culture.

The youth in todayo6s wuttheirdethmcagrodp® mdeedra s h o w
norrinstitutional transition between the value pattern, behaaodrskills of the family

in the Middle Class Society has been developed. Lacking in the appreciation of ethnic
culture, adolescents may achieve only sepg@aker status ifeir ethnic languages. In

fact, it has been observed that the faig¢akers oBheng are men and women in their

late forties and early fiftie@uaka, 2011)Some othese parents have abandotiesir

ethnic languages and now spésalirengas their primary languag€hildren of sgh

parents have laekl exposure to their ethnic languagescehavenot acquired them

as their primary languages. Instead, they have acg8inedgas their mother tongue

and lateracquireKiswabhili and Engkh through exposure to the general publa

through schooling (Muaka, 2@} This situatiorhas a lot oEignificance to this study.

Media is another domain that is critical in determining language choice. Before 1992,
media was controlled by the governmieat after the multiparty libeliaation, a vibrant

and diverse mss media emerged in the regidnidhieka, 2012. As tool for public
communi cati on, the media pl aThe KBC statianni f i c &
that iscontrolled by the governmeriiroadcasts in Kiswabhili and English but ha®als
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four hours set aside for theegional radio statins. This may be seen as the
government 6s support to the mother. tongu
However, this changed with the 1992 liberalization that saw a rapid growth of
vernacularadio stations such as Inoof®amogi, Musy, Mirembe, Kameme among

others (Michieka, 2012

Otherstationsbroadcashg in the national languages have adopted a new strategy of
hiring popular announcers who are not necessardyned in journalismThese are
usually young people who have a public appeate@sfly with the youth to broadcast

in Sheng. In urban towns the use of Sheimgthis talk show hasintensified. These
stations have competed quite unfairly with the vernacular stations and the consequence
is loss of domains for mother tongues. The pmiediatoo has given English a lot of
priority in publication. There is only ort€swahili daily rewspaperthat is Taifa Leo.

This local daily newspaper, competes quite unfairly with EngfBdcasionallythere

are street pamphlets published in vernacidnguages. These publications are usually
unprofessionally done and for this reason, they are not taken serioh&yclearly
underscoresdominane of Englishin both literacy andpublic media avenues

(Michieka, 2012).

Language shift haalsooccurred aa result of language convergenceiiban areas and
especially in major tons. Kenya is a society in which seveethnic languageare
spoken(Batibo, 2005). Bantu, Nilotic and Cushitce the major classifications of
theseethniclanguage though they share the same base with others such as Gurjarati
and Hindu However, Gurjarati and Hind do not fit into anytleéthreeclassesabove

As ischaracteristic of mostommuntiies with seeral languages in usikenyans select
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their languages g@ending on the domains of usedeed, there ialanguage preferred

for formal domains such as learning ingiibns, government institutiorenong others;
language for social domains such as clubs, sports and other social activities; and
language suitablfor family domainKamwangamalu (2000) has described a trilingual
situation in an urban setting lKenya wherea young Kenyan uses his or hethnic
language at home, Kiswahili &engat play and Enggh at school or churclOther
scholars express divergent views on the language situation in Kenya and indeed the rest
of Africa especially in urban settings (Mugane, 2003; Michieka, 2005; Mugambi,
2002).1t is generally noted thafenyan youthhave abandoned thalingual patem

cited by Kamwangamalu (200BYy shifting from theiindigenais languages which are

now faced with the danger of becoming extinct

On his part, Mugane (2003) talks af generation that iBgrowing up in lingustic
strandedn éscerding o Mugange (2003) there is an onslaught on the
indigenous languages by other more powerful languages and consequently the
indigenous languages are losing their domains of use. The consequence of this conquest
is language shi which is alsolikely to erodespecfic cultural as well as social
identities Mugane(2003)notesthatthepower that a language commands is the greatest
threat to a weaker language. Power to a language emanates from the power of the
speakers themselves. It follows that if a language id bgepowerful people, it will
flourish but if a language is used by weak people, it will shift or die altogether (Mugane,
2003).1t is also noted that the plight of Kenyan ethnic languages is made wattse by

fact that these languagese only useful inlte home domain and in intra ethnic
communicationThis makes the youtin urban settingt have no interest in acquiring
them.Mugane(2003) therefore expresses fear that the ethnic languages will lose these
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two domains antdiecome extinctPresently, Kiswahili is used alongside English tine
following formal contextssuch as school, parliament among others, as well as in
informal domains such as religiodemainsand in neighbourhoodsMugane (2003)
notes that#nic languages dominatiee home domaibut there is a likelihoothat this

cannot be sustained especially among the young generations

Michieka (2005) expresses amin at the distribution of power among languages by
the Kenyan language policyshe observes that too much power has beem govéhe
two main languages, that is, English and Kiswahihe policy has discriminated
againstAfrican languages from use in intellectuahims For instance, English enjoys

a high premium in formal and informal contexsctually, it dominates in edcational
activities such as being the medium of iinstion, the language of examinatiamong
othe things. It is also seen as mestigious languagehenceit is used in elite
neighbourhoods, in international travel and tragled in many other high saety
contexts.Needless to sayKenyan ethnic laguagesenjoy no such privilegesThis
situation and others mentied above have greatly alienated youth fronthe ethnic

languages anttherefore, forms the background on which the present study is based.

1.2 Statement of the Problem

Thephenomenonf language shift from one language to anotlates back to historical
issues such as migration, urbanizatienpnomic statyspolitical domnance among
others. In NairobCounty, for example, urbanization, Hiingualism or bilingualism,
government language policy and intedtural marriages are some of the factors
threatening the survival of the ethnic languages. Moretiveralienation of the youth
in Nairobi from their cultural backgroundiss ensured &t they have limited contact
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with their ethniclanguages. This has resulted to a generation of children wiéh lit
proficiency in their mother tonguanguagesWith time, several factors have ledao
limited use of mother tongaespecially among theoyth. This situation has greatly
threatened the survival of mother tongue especially among the young people. This
study,therefore, wishes to establifie extent of language shift among the youth in

Nairobi Countygiven the present circumstances highleghabove.

1.3 Purpose of the Study

This studypurposes to examirte phenomenon of language shift among the youth in
Nairobi County.By establishing the domains in which mother tongue is still being used
by the youth, the study would reveal whether ffoaith in Nairobi still have a
proficiency intheir mother tonguerhiswill reflect the degree of language shift among

the youth in Nairobi County.

1.4 Objectives of the Study

(i) To explorethe domains invhich the youth in Nairobi County use mother toag

(i) To establishthe attitude the youth in Nairobi County have towards their mother
tongue.

(i) To assess the influence of gender variable on language shift among the youth in
Nairobi County.

(iv) To determinghe effect of ethnicity on language shift among the youth in Nairobi

County.

1.5 Research Questions
() Which domains do the youth inaifobi County use mother tongue in?
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(i) What attitude do the youth in Nairobi County have towards matmgue?
(i) How does thgender variablenfluence language shift in Nairobi County?
(iv) What effect does ethnicithaveon language shift among the youth in Nairobi

County?

1.6 Research Assumptions

(i) The youth in Nairobi County use mother tongue in social and formal domains.

(i) The youth in Naobi County have aegativeattitude towards ntbertongue.

(i) The gender variable influences language shift among the youth in Nairobi County.

(iv) Ethnicity affectslanguage shift among the youth in Nairobi County.

1.7 Significance othe Study

Language shift portends a serious threat to indigenous languages in Kenya (Batibo,
1992). When speakers lose their language, they lose their symbdeofity. This
affectstheir sodal-psychological welbeingnegatively(Mutiga 2013). Thishappens
because language is not only an instrument of communication batisbihe carrier

of cultural norms and values of a peopl®ss of African indigenous languages implies
loss of the national heritage and the cultural diversity transmittedighrohese
languageswWa T h i (asritedid-ink, 2005). Therefore, thetudy findings will be
useful, first, to the language policy makers as it will give them instylat wil guide

in the formulation opolicies on language use. Indeed, if etHaiguages are assigned
public functions, it will be easy to maintain and teach them to posterity. This will also
enable the nation to appreciate its diversity and uniqueness while still working towards

national cohesion.
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Second, the study findings willfilrm the curriculum developers on the significance of
the ethnic languages and cultural identPgernity is what gives a community the
sense of continuityRishman 1977). Rtrimony, which is described athe value that
governs rankandphenomenologylégacy and seltvorthiness) a& transmitted through
language.Consequently, if these languages are significantly included in the school
curriculum, they can help in transmitting these values thereby creating a healthy African

society.

The study findings willalso serve as an update to language experts such as
sociolinguists and ethnographers on the position of ethnic languages in townseand citi
so that more research candmnducted to generate more resources that can enhance
languagepreservation. The researcher made ssuggestions for further studych as
having a similar study carried out in private schools Wiktattract respondents form
more economically stable respondents. The study can alsorkictedin public
universites where students face no restriction on the language to use within the
premises. Further study can involve the youth from high economic sesidence.

The new findings of this study can inform the relevant authority on the language
situation in Nairobiand other cities to take the necessary action against language loss
and its consequences.

1.8 Scope and Limitations of the Study

The study wa carried ouin three subCounties of NairobiCounty which included
StareheKamukunji and Njiru SuiCounties Nairobi County has nine sutounties but

the study concentrated on thrsubcounties which represer third of the entire

county. This study was conducted in September, 2DB6a was colleted from a
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sample of 98 studenits public day secondachoolsn the area of studyspecifically,

the sample comprised @drm three students, aged betwddrtol7 years

The topicof language shift is confinedithin the fieldof linguistic anthropology and
sociolinguistics (Tsitsipis, 1998Jhese entail investagion on the impact of language
in community. The relationship between languagel culture is also studieas
language isndeedthe medium of transmission of cultui@enson, 2004 This study

is based on the concept of language shift which poductof language contact
(Fishman 2004) The study idased on the principl¢hat a number of thingsuch as
linguistic borrowing, codeswitching, language shiftamong othershappenwhen
languages come into contakt Nairobi County, different languages andtures have
conwerged leading to bilingualism amneultilingualism.Furthermorelanguage attitude
among the youth as well &silure by society to attacanyfunction b the indigenous
languages has gradlly led to abandonment tifesdanguagesThe youth have tended
to fall back on the more useful languagegh as Shengnglish and Kiswabhili to meet
their linguistic needs Consequently, this has greatly endangered mother tongue
languages especially among the young generations and has enhancesk tbie ri

language shift.

1.9 Justification of the Study

Language and identity are intertwineldosing onés | anguage means
culture. According to Mutiga (2013), language shift éartjuagedeathmay result to
thelossofa ¢ o mmsymbal ofiderdity. Thiswouldinterfere with the sociabell-
beingof a communitybecause language is not only an instrument of communig¢ation
but it is also the means through whichpee opl eds cul tfomenei s
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generation to anothg¢Mutiga, 2013) This transmission ensures th@t c ommuni t y 0
culture and value systegetto the next generation. In the event that this transmission

fails to happen, thesealues are lost with the dying generatibiat carried themWa
Thiongbdébo (as cstatdesntFranmkiil 209bage as a
memory bank of a peopleds experience in h

will lead to the loss of such memory bank and culture.

Fishman(1977) describes language as a symbol per lexasof ethnicity. Fishman
discusseghree human qualities which would be lost through language shift. First,
language shift would cause loss of the indigenoussuéer pat er ni t y. Pater
the symbol which links people with feelings of continuifyhis connection with

peopl ebs f e e lisicanigined ihthe language & acorensusity. In the event

that languagé&ransmission fad to take placethese norms and values are lost with the

dying of the last generation that carried them (Muti§d,32 When language shift takes

place, the feelings of loyalty and unity carried in that language are lost too.

Second, language shift would restiollossoflap e o p | e 6 s  lpsecomprisesdhe y . T
fact of inheriting occupation and skills such @snmakirg, archery,and melicine.
Patrimony is also the force that prescribbg® can become what leader or follower in

the inherited ranks of authoritfFishman 1977) Language connectpeople to
something geater than themselves: their history, their scieara their gogdbe it in

medicine or rainmaking. Mutiga (2013) cites a case where Gikuyu and Kamba show
loyalty to the traditional swearing where they would swear by the soil and call a curse
upon themselves should they go against the sweaBogh swearig is binding
compared to the modern court swearing using a foreign God and in a foreign language.
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People swear and still lie in cosrit is the patrimony in the native language tisat

binding, the same that will Best through language shift.

Third,| anguage shift would inter fromenologyi t h pe
is the meaningttacle d t o legaoy @ndehéisselvaluationand selrespect.
Whenalanguages | ost , -aortipness s log @og vatleil ahd a nealf
respeting-individual emergesLoss of phenomenology throdglanguage shift has

causeda breakdown of many social structurexlaan be blamed for the increased

crimes especiby in Nairobi and is surrounding (Mutiga, 2013). Mutiga clearly states

that, htely, strange crimes such as rape toeoldvomen or very young girls amn
increaseHomosexuality and other evilbat were not happening the past have been
witnessedIn most caseghese evils are committed by young people of between 20 to

30 yearsThis is because there hlagen a shift in the value badee tolanguage shift

hence the loss of the values enshrined there in (Mutiga, 2013)

There is a general consensus in literature that acquiring and using a language is easier
for individuals with apositive attitude to a language and its speakers (Garret, 2010).
Holmes et al. (1993) emphasizes the importance of language attitude in shifting
maintaining the language. Baker (1992) states thiaais long as a language exjshe

S peaker g0it plays & vitdl nold ia determining if the language will prosper or

will die. Holmes et al(1993)argue that language attitudes have a leading influence on
various levels of language shift and maintenance among Tongan, Greek and Chinese in
communites in New ZealandHolmes et al. also maintairthat positive attitude
motivatesspeakers of minority languages to use their languages in various domains
thereby slowing down shift to the mainstream languages. It can therefore be difficult to
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maintain a laguage if people have a negative attitude towards it. In Nairobi County, a
positive attitude towards mother tongue can encourage the ywattgtire, use and

maintain the indigenous languages

Language is indeed profoundly influenced by the commonfbglertaining to gender.
Both males and females are equipped with some predetermined tendencies that would
be helpful for them to acquire some aspects ajuage much faster and more easily
Under normal circumstances women tend to show loyalty by stickithe rules of a
language more than men. Hence they use the standard form of language. However when
change occurs in a langge, women adapt to the change faster than theircounter
parts. This study wishes to establish how gender affémtguage sift in Nairobi
County.

In a broad senseethnic identity and motivation areeleved to be instrumentah
second or foreign language learnirigthnic group #Hiliation does have a noteworthy
effect on second language aigiion. The task in the present siuds to assess the
impact of ethnicity variable in language shift in Nairobi Countlyishman(1972)
observes that linguistic minorities are often socially and economically disageaint
when in competition witmore powerful laguags. A minority language may become
associated with backwardness, both in the ef/éseomajority and the minorityhus,
the minority population is faced withe dilemma of either being loytd their cultural
and linguistic rootsand bearing the s@l disadvantages or leaving behititeir
traditionswith the aim of attaining a bettéfe style. Fishman(1972) notes that most
democracies favour cultural disloyalty through their social, ecanoamd political
processes. This takes place throtigdprocess of democratisation and modernisation.
Such is the plight of the minority languages in Kenya. No function is attached to them
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hence they face a serious challenge of stgfto the more useful languages among the
youth. The current study aimat asessing the extent of language shift in Nairobi
County in order to alert the relevant authorities so that proper measures can be taken to
safeguard the endangered ethnic languages and thereby protect our Afgoéstyid

and heritage.
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1.100perational Definition of Terms

Bilingualism

Domain

Heritage Language

Language Shift

Language Contact

Language Policy

Speech @mmunity

Subtractive Bilingualism

Trilingual C ommunity

Youth

Youth Languages

Two languages in concurrent use in a society.

Areas and circumstances where language is used

A mother tongue or indigenous language.

A phenomeon in which a speech community

abandons its language in favour of another
language in a bilingual or a multilingual

community.

A situation where different languages are in use

within a givencommunity due to tpanization,

migration or trade.

Decision making guidelines that determine which

language wilbe used for what purposedountry

A group of people who share a specific language.

A situation where the learning of a sed
language interferes with the learning of the first

language.

A society where individualreehavelanguage

in concurrent use.

Young adolescerbf between 12 to 20 years old

This isa speech pattercharactastic of adolescents
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1.11Summary of the Chapter

Chapter ondnaspresented the backgrmod information which identifies and describes
the history and nature of the phenomenon of language shift with reference to the
existing literature. The pblem addressed by the studyresented in details together
with the research gap. Chapter one also presented the olgettive study along ith
assumptions, significance, scope and justification. The theoretical framewasrk
presented the theory underpimg the study and how it relatésthe problem at hand.
Lastly, the operational definition of terrasd phrases usesl done.The next chajer

will focus on literature review in which literature pertaining to language shiftbeill

discussed.
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CHAPTER TWO

LITERATURE REVIEW
2.1Introduction
This chapter discusses litemee pertaining tolanguageshift in Africa and other
continerts. The chapteris subdivided into ten sulsections. These stdections
include: language in use in Africa and Kenya; theories in language choice; lexical,
grammatical and phonological loss in language dhaifiguage death and endangerment
(further subdividedinto studies on endangered languagstidies on language shift
across the world; language attitu@ib-divided into studies on language attitude in
language shijt growth and development of Sheng; impact of Sheng on language shift;

language shift and gender and finally language shift and ethnicity

2.2Languages in Use in Africa and in Kenya

Africa is both a plirilingual and multilingual Plurilingual refers to a state in which a
given country has many languagesisewhile multilingual refers to a situation where
speakers in a given country or conmity have abilityto usemore than one language
(Batibo, 2005). Batibo (2005) states clearly that Africa Ihetsveen 200 and 2500
languages in usé'hese languages can be classifigd fiour major categories which
are as follows; Khoesan, AfroAsiatic, CongeKordofanian and NileéSaharan.
Amongst these four categorjdise two most widespread languages are the-Afiatic
and Conge Kordofanian thabccupyabout three quarter of tharlguages siken in
Africa. MyersScotton (1993) opines that the largest spoken language isGlaggjo,

which covers most parts of Southern, Central, Western and Eastern Africa.

26



Languages in African continemtre unevenly distributedzor instance, Oromand

Gala, Hausa and Fulani atfienSwabhili are used by more than twenty million people.
More than one million people speak over fifty thousand languagdshundredsf
languagesare sp&en by a few thousand people y®dts-Scotton, 1993). It is further

noted that 41 languages are lingua frafmainternational, regional and intethnic
communication. Nigeria has the highest number of languages totalling to about 400
languages. Cameroon is believed to have a total of 253 languages while some countries
arebelieved to be monolinguaVuthoka (2017) notes that these language8arendi,
Somalia, Capé/erde, Lesotho, Seychelles and Rwanda. Rwanda enjoys one ethnic
language called Kinyarwanda; in Burundi Kirundiusedand n Somalia,there is

Somali

There are also excolonial languages in Africa. These languages include French,
English, Italian, Portuguese and German. These languages came with colonization and
occupation of Africa by foreigne®Vebb andSure,2000).Theforeignspeakers being
strongereconomically and politicallytheirlanguages dgaed in strength andopularity

after independenc@hes languages are held in high prestige and have become part of
the linguistic reprtoire of many African nations arsth have consequently become a

big threat to the indigenous language8atibo (2005) says that Africans are not

multilingual outof a talent but because they have bexgrosed t@oo many languages.

According to Abdulaziz1972, Kenya practises a trigdsic languageystem This
means thithere are tree languages in concurrent use in Kenya, just like in many other
African countries.These are indigenous languagenostly usd in the home and
socialisation domains, the lingua franca which is used in-etteric communication

27



and then thex-colonial language that is used for official and international interaction.
The ex coloniallanguageserve as the languages for formal domains in most of the
African countriesThis situation hasreated three categories of speakeisenya, and
in most African countries. The first cgery is the educated whaaveproficiency in
English, Kiswahili and mother tongue. Thmeducated use Kiswahili andother

tongue while a small poplation of speakers use mothengue alone.

The language situation in Kenya is therefore a complicated matter. Ogechi (2005)
identifies two unstable codéisat are in use in Kenya. These are English and Sheng.
The Kenyan indigenous languages are clustered in three major groups. These are the
Bantu,the Cushites and the Nilot@#/hiteley, 1974. The Cwhitic group is made up

of the ®mali, Borana and the Rendil€he Nilotics constitutes the Kalenjin, Teso,
Dholuoand Maasai. The Bau are the Gikuyu, Luhya, Kisii, Kamba and many more.
According to Webb and Sure000), these speakers are represented as indicated:
Kikuyu (20%), Dholuo, (14%), Luhyia, (13%), Kikamba (11%) Kalenjin (11%), (6.5%)

Ekegusii and Kimeru (5%). Figug1 shows the distribution of languages in Kenya.
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Figure 21: Distribution of Languages in Kenya
Kenya is also a mukiacial country.As a result of this, other languages asogdresent

such as Asian and EuropdanguagesThese languages are the likesiaidu, Punjab,
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English and French. Accordingdichieka (2005), the ethnic languages in Kenya have
a place tacall home. This does not mean that communities are totally homogdmnaus

various languages spread even in counties away from-boomties (Muthoka, 2037

In Kenya, Kiswahili is the natial language while English has been the official
language since independent®2010 when a new constitutiavas drafted,he status

of Kiswahili wasuplifted to an official language, wiking hand in hand with English
Kenya now haswo official languageshoughEnglish enjoys higher stata®mpared

to Kiswahili. This is becaus# is considered the language of international busjness
tradeand the language afdministrationEnglish is also used in schools as the medium
of instruction right from primaryathigher institutes of education (Abdulaziz & Osinde
1997).Itebete (19743tates that is only in rural areas whereaother tongue is used for
instructionin early educatiorafter it emerged that use of English was a hindrance in

performane in suchareas.

2.3 Theories onLanguage Choice

The current study aims at exploring the extent of language shift among the youth in
Nairobi County. It is therefore important to looko language choice ®eehow this
contributes to language shift. Some factors contribute to language choice such as the
speaker, the topic and the domaifrighman 2000). Wei (1994) describes two
perspectives that influence language choice. Thesequénggs are micrgocietal and

macrc societal. Wei (1994) indicates that in terms of macro socpedpective,
language choice idesigned systematically and follows the social structures of the

bilingual community. The mickperspectiveon theother hand suggests that language

choice tends to follow the speakersdé reac
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the domain.This implies that language choice nst necessarily dependent dre
domain because it is also dependent onrttexacion that takes placeithin a group

(Wei, 1994).

Within the macresocietal perspective model, Wei (1994) proposes two other
approaches. These are complementary distribution approach and the conflict model.
The complementary approach suggests that alvénietes of language in lenguistic
community are useful iserving a given function. This implies that languages or their
varieties are linked to several functions which complement each other to construct a

consistent bilingual system.

In micro-socidal perspectie, two theories are includedhdse are accommodation
theory and the social network approadlhe accommodan theory maintains that
speakers tend taccommodate the speechpdrsons whom they like or whom the
wish to be likened with (MyerScotton, 2006). Mers-Scotton argues that this theory
can provide an explanatiowhy members ofminority may choose to use the
mainstream language as a way of assimilaithin the new community. This leads
to languageshift (Myers-Scotton 2006). In he current studythis theory applies in the

choicemadeby the youthof Sheng as their language of socialization.

On the other hand, Wei (1994) states that social network factor may influence language
choice. i T h alretationskip betwekks @eé¢ ®lcean £6 | i ngui sti c
their interpersonal relationshjgdp.2 3 ) 0 . I n mul  tlandguage chaice is s et t
affected by, and affects the speakerxial interactions and researchers can investigate

their participants by considering the identities of those they interact with (Wei, 1994).
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The present study assesses the yout hos

Nairobi County.

2.4 Lexicd, Grammatical and Phonological Loss and_anguageShift
According to Tstispis (198), a certain degree of structural changes in lexical,
grammatical and phohagical resourcedake placevhen indigenous languages shift

This alsoentails a change in thgragmatic roles with the social role and use of the

dominant language. Language shift that occurs abruptly has less effect on these aspects.

The structural changes are noted where bothukagg shift and attrition occuand

borrowing occurs to replace ettigy lexicons other than enrich them.

Yonenda (2010) describes the Swahilization of Matengo, a Bantu language in Tanzania.
Language in @nzania has changed tremendousijowing the wide diffusion of
Swahili. Swahili is Tanzané@ sational as well as the official language. As pointed out

in several studies, it has penetrated the domainshafcelanguagesBatibo, 1992:
Yonerda, 2010). The language situation in Tanzania has undergqmecess which,
according toyonenda(2010)can be summarised ta the following phasesPhasel,

ethnic language monolingualism; Phase 2, Bilingualism with Swapligse 3,
characterised by restricted use or competence incefdimguage and phase 4, ethnic

languageasa substatum.

Yonenda2010)notes thathe expanding domains Bwabhiliin Tanzaniacan easily be
recognized through its phonology, lexicon and gramréonologically Yonenda
states that Matengo hasv@wel system with contrastive short and long vowels. This
givesa total of14 diginctive phonemes. However, this has been reduceduenas
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the impact of Swahilization has led to loss of long sou@dssequently, the modern
Matengo has onlygevenvowel sounds. The young Matengo use ofiye vowels

(Yonenda 2010).

The lexiconchangetoo hasoccurred andhas seen new Swabhili words incorporated to
the Matengo specially to accommodate remmcepts, especially byoung speakers.

This is as a result of unconscious code mixing. In most cases, the Swahili words are
received as new Matengo vocabulary. Swahilization has also affected the grammar of
Matengo languagé-he significant influence of Swabhili to Matengo is aeaapparent

in the sudy carried out by Yonend#n the staly the young Matengo speakers were
required to indicate the language they preferred to use when conversing with their
grangarents. The majority who represented 75% of the participants reportedétra
speaking to their grandparents they used Matengo. The grandparents were also
presented withthe same question. They were to state language used by their
grandchildren when they spoke with them. The elders reported that only 30% spoke
Matengo to themThe outcomeclearly shows thathere is a lot oicode mixing of
Swahili wordsor use ofloan wordsto the extent that the children thought they were
speaking Matengo but their grandparents thought the children were using Kiswahili
(Yonenda 2010). The spech of the two generations does not match which indicates

that the process of language shift has started.

Brenzinger (1992) cites two Easte@ushitic languages in Kenya which were replaced
by varieties othe Nilotic language Mad hese are the Yaakum@ ElImolo.The EImolo
speakers are principally fishers along Lake Turkana. The neighbouring community
comprises of the Samburu ethnic community who are pastoralistguage shift from
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Elmolo to Samburu began with transfer of a set of words related hmdisand
monolingualhippopotamus and crocodile hunting which has sexias a substrate
(Muthokag 2017. The current study looks into language shift among the youth in

Nairobi County.

2.5Language Death and Endangerment

Language endangeent andanguage death am®nsequences of language contact in
multilingual societies. Language endangerment can reveal itself in a number of ways.
For example a situation can occur that only a few people use a particular language in a
given speech community and limited domains. The consequence of this is that the
younger speakers will not develop competence in such a language and wilb tend t
abandon it altogether (Jans2003). The following is an illustration of language

endangerment as presented by Krali@82 as cited irMuthoka 017).

Safe/Healthy Sick Weakening Dying/Moribund Dead/Extinct

»
»

v

A

<
<

v

Endangered
Languag loss /

Language death /
Language extinction

A
v

Language decay

Language decline/
Lanauaae obsolescence

Figure 2.2: Degree of language endangerment

Source: Muthoka (2017, p.4)

Figure 2.2 shows the process of language endangerment. Language decay, language
decline, and language obsolescence areinga@hangeabljo refer to weakeningnd
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moribund language€£ndangerment begins with a healthy language which gradually
weakens to become moribund and eventually becomes eXirattss(1992 describes

three categories of endangeredglaages. These are moribund category. This is the
languagehat is no longer being learned or acquired by children. The second category
is the endangered language, which islémguagdikely to be abandoned if no effort is

made to preserve it. The last is the safe category which refers to the language that is
enoying official state support and a very large number of speakbespresent study

tries to investigate the decline in the use and acquisition of mother tongue among the
youth in Nairobi County. This poses a great danger to the survival of mother tongue
languages hence making the ethnic languages to be considered among endangered
languages in Nairobi County.

Batibo (2008) observes that language endangerment has increased as a result of some
indigenots languages being elevatedite status of national official languages or to

lingua franca. This has resulted to marginalization and low prestige of minority
languages resulting in limited interggrational transmission. Krauss (1992) describes

endangeed languages agenerally laguages at the risk of lvg theirspeakers.

According toFishman(1991), physical and demographic factors can be classified into
different categories. Some might be disastrous and sudden such as natural disasters like
earthquakeswhile others can be long lasting catastropheh @is severe and chronic
droughts or famines. Other causes are human conflicts such as war, genocide or ethnic
cleansing. Gal (1979), Holmes (2001) afidhman(1991) highlight the impact of
urbanization as one major factor in language shift and dea¢hsdholars posit that

urban dwellers tend to form new social networks which increase communication with
the outgroup community.
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In her study, Muthoka (20)7quotes that there are four causes of language
endangerment namelilatural catastrophe$or instance famine and diseases like in
the case of New Guinea earthquakke second is war and genocide as in Tasmania
genocide by colonists. The third is overt oppression for national unity, including
forceful resettlemengs is the case of Native Aarican languages. The fourth category
can be diided into five common factorsvhich includeeconomic factors such as rural
poverty that leads to migration to cities; cultural dominance by the majority community
for example, education and literatutlerough the majority or the state language;
political, for example education policiesieh ignore the local languages dadk of
recognition or political representation; historical factors such as colonization, the rise
of one group and their language variggypolitical and cultural dominance, and lastly
the attitudinal factgrfor examplethe majority language being associated with poverty,
illiteracy, and other forms of hardships, while the dominant language is associated with

progress and prestige.

2.5.1 Studies on Endangered Languages

In a study investigating the language situation of Kimvita and Kiamu dialects of
Kiswahili in Kenya, Kaanja(2006) observes that the survival of the two dialects is
threatened bthe use of the standard Kiswabhili andetfactors such as intermarriages
migration and urbanization. Karanja deals with two levels of language death. These are
the external factors which include the influence of standard Kiswahili antgSaed

the speech behaviowr the speakeésattitude o the language. This comparesthe

current stdy becausemothertongue languages arepetiencing a similar challenge
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from Kiswahili i, Engl i sh ansdtitide s of great ng | a

importancan determining the survival of these languages.

Another case on language endangerment involvesttidy of Dongolawi Nubian,
whichis a language variety spoken by the East&udanic group of the Ni{&ahaan

family living in the northern region of SudgTaha, 2010)The findings in this study
reveal a extensie borrowing from Sudanic Arabic ahaks ofitems associatl with
traditional ways of life. It is noted that some of these items have been replaced while
others have been lost. Either way, largpidoss is on course. These clearly relates to
the present study as the mother tongues are losing their domains within Nairobi and

hence face the challenge of extinction.

Brenzinger (1992) studies the impact of migration on language death. His study focuses

on a tribe in Northern Kenya called Terik who migrated from a densely popalated

to a less densely populated area in Nandi. Stuidy reveals that the Terik tribaslost

its language to Nandi culturally and linguistically. The study notes only the less mobile;

the aged and women still speak Teri k. The

linguistic behaviour towards ethnic languages in a multilinguadnsituation.

2.6 Studies on Language Shifacross the World.

Okamura (1981) investigates mother tongue maintenance and development among the
Japanese children living the USA.Okamura tried to investigate the extentradgther
tonguemaintenancandgrowth in the context of learning a second largguamong the
Japanesanmigrants. He also investigatdide factors which affected the individuals'
succes or failure in theirefforts in learning ofthe two languagesHe employed
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correlation factos, multiple regressionand discriminant analyses e methods of
analyses The results showed that the length of timfeschoolng in the U.S.A.
significantly relats to the skill level in Englishin terms of relative importance, the
chil dbés f antetesi, atstudes @ hthe extent of use of language contributed
more significantly ¢ the level of language shifthis study compares to the current
study in a number of wayBirstly, factors such as language attitude, group conformity,
personal interésand the role of education are put into consideration as factors
influencing language shift. The difference is noted in padeots where parents of
Japanese children show interest in mother tongue maintenance which does not apply in

Nairobi.

A study by Subhan (2007) focusesn heritage language maintenance among
Bangladesh immigrants in Toronto. D&a&ollected through ethnographic methods of
observingparticipation supported by document reviews and historical interviews. The
findings show that langge maintenance is not evidemtithin the families in
Bangladeshmmigrants in Toronto in majar significant ways. Although the parents
always use heritage languagesl @hat other sources of heritage language sources are
present in the home environment, children generally live in their own separate worlds
and interact with heritage languagenssenly ata functional levelMost of the outside
contexts and resources béritage language is avoided by children and sometimes
neglected by parentshig studyshare a common ground with the study in Nairaioi

the factthat both the youth and their parents are not eager to preserve their mother
tongues. Thepoint of departu e i s t hsuty loSks @athtlaedbghaviour of
immigrants while the foregoing study looks at youth in their native land and how they
feel about their native languages.
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The case olanguage deathnd language maintenance among Colombian immigrants
in New York has been studied by Ramirez (2Q0Datais collected from a group of
first generation Colombian immigrants and then compswdtie Spanish spoken by
the bilingual imnigrants andthat spoken by a group of monolinguals living in
Colombia. Thdindings of this study reveal that thereeMidence ogffort to maintain

the mother tongue languages. However, the ethnic languages are noted to have
experienced sue structural adjustments due to being in contact with English. The
immigrants have been notemretain their ethnic languages for interaction and for other
uses This effort oflanguage maintenance is not obviously noted in Na@zhinty
especially among the youtthus, the risk of language shift Nairobi County may be
higher than that of Combian immigrants. This studgids inthe current study by
demonstrating how language shift can occur due to introduction of asumeevior
languageThestudy however differs ithat this studys conducted among immigrants

while the current studis conductecamong nativegn Kenya

Gals (1979) sties language shift of Obeart in Austria. Thestudy involves
participant observation. It is observed that there is language shift caused by economic
changes. Germany is noted to intrude the domainsquslyi occupied by Hungarian.
Obemwart as a language is notediiavelost its vitality andherefore habeerrelegated

to a language of the traditionalists and the eldaflith German being seen as the
language of upward mobilityt gains power over Obart which continues to lose
ground. These study contributes to the present study by looking at the fate of a minority
language in contact with a powerful language. The same is seen when Kenyan
indigenous languageshare the same domaimish other populatanguages. However,
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contras is seen in methodology whereals uses participant observation while the
currentstudy uses questionnaires. &edtudy alsouses adult participants while the

present study uses the youth in Nairobi County.

Garcia (2008jhas assessed the part played by language amngesho lifein language
maintenance and language shift in a family @uba in United States. n-depth
interviews and participant obsrations are used to stuttpw immigration and the
process of establistgna new life in the U& affect multiple generations of a family.
Garcia observes that the special position of the Cuban Americans has made it easy for
them to advice adequately on language across generations and on the significance of
language attitude arldnguage choicen life. These factors played a key roletire
maintenance doss of the Spanish language in t8isbanfamily. This is similar to the
situation in Nairobi County where life choices and language idedogiay a
significant role inshifting of the ethnic languageEnglish isideally the language of
educational and economisuccess. Consequently, most parents encourage their
children to use it in order to abh the benefits that it promises.oker tongue
language$ave no value attael to them antherefore, receive no emphasis or support
from parentsThis study connects to the present one on the issue of attitude to mother
tongue.The gap is that the foregoing studgonducted mong immigrants and focuses

on the social, economicna political factors that affectultural change. The present
study sought to reveal the attitude to mother tongue among youth in Nawahty

and whether it influencdanguage choice.

Habtoor (2012¢arries out a study danguage mainteance antanguage shift (LMLS)
among he young Tigrinya speakers thie Eritrean immigrants in Riyadh, Kingdormf
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SaudiArabia. In this study, 64 Tigrinyapeaking mmigrants in Riyadh participate

The respondentsrestudents enrolled in the Eritrean Internatiobethool in Riyadh. A
guestionnaire of sixtywo items was developed to elicit information from the Tigrinya
speaking Eritrean teenage@uestionnaires angsed to gather daand later Chsquare

tests & applied to establish the relationship. The stoolesthat second generation
Tigrinya teenagers have proficiercy in Tigrinya as they displag limited ability to
understandspeak, read and orally transldtgrinya into Arabic and viceversa. They

are howevefound to have a higher proficiency inaic than in Tigrinya. The second
generation Tigrinya teenagers speak Tigrinya at home with their parents but use Arabic
to speak to their siblings. Indeed, the teenagers use Arabic among themselves regardless
of whether they are at home or in public. Thmdicates that the use of Arabica is
increasing at the expense of Tigrinyidis evidently means that the second generation
Tigrinya teenagerso proficiency is shifti
This study compares to the present onesimaich as shifting proficiency in mother
tongue is conceed. However, the study differsith the current study in that is
conducted among immigrem The current studgssesssthe trend in mother tongue

proficiency among the youth in NairoBounty.

Dorian (1981) studies Scottish Gaelic dialect in Sutherland, a communityaviong
history of bilingualism. The study reveals that social economic changeohaerged
many speakers of tlddminant languagé&nglish into the rural community. The effect

of this convergence is that the Gaelic speakers who are traditionally fisHestteeir
language when thegradually abandoned their fishing industry and consequently lost

their fishing idetity. They shifted to Erigh. Like the present study, Doriatudies
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language shift, but unlike the current study that studiesubagey shift inNairobi, She

studiedanguageshift in a community, particularlfocusing orthe adults.

Similarly, Gogonas (2009uses adolescents dhe secondgeneration Albanian
immigrants in Athens tmvestigatelanguage maintenance and sHifata aregathered

by usingthe concept of ethnolinguistic vitality and some items of the suNgedtality
guestionnaireFindings from this study indicathat in terms ofanguage competence
of the childrenand on patterns of language use withibakian household$anguage
shift is going on.While Albanian parents expregsositive attiudes to language
maintenance, practicallymajority do not take the necessary measures for
intergenerational languageansmission. This studgsemblsthe arrent studyon the
subject of attitudes and valustached to mother tongue. Howevéne studyis
conducted among immigrants and does assess #érole of gader. The current study
assessethe influence of gender variable on language shift among the youth in Nairobi

County.

Soufa (2009examinedanguage patterns in three Arablarkish bilingual families
throughdeep interviews held with thirgeneration representatives of each familye
researcher employed two skills for data collection namelgrviews and content
analysis The results show that shift or maintenance sakferent directions within

three generations because of, mostlysiolg factors shaping the attitude of bilingual
speakers. The study reveals that language shift or language maintenasdéfeakat
directions depending on outside factors that shapattitede of bilingual speakers.

The study relates to the curremteoin the sense that factors outside the home such as
school, church, friends and other social or formal domains contribute a lot to language
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shift in Nairobi County. However, the present study also looks at internal factors such

as attitude as a major doibutor to language shift in NairoGlounty,

De-Kadt (2000)identifies higher preference to ug&snglish not only in the public

domains of education and the labour market, but also in the domestic context and among
social peers. Siitarly, De clerk (2000)nvestigatedanguaye behaviour of igthosa

parents who use theethniclanguage buhave enrolled their children iachools that

use English for instructiondespite the education polidgmandingheuse of African

languages ithe lower levels of ediation.Par ent s i n De Cl erko6s s
of English when communicating with their children, either esivlely or alongside
IsiXhosa.De clerkalso reportghe use of Engsh by students from two English

medium schools in Kwa Zulu Natal and obarves that students from botinban and

rur al s c ho aHasiicreaspmgyrbeéing greferibdheir home communities,
includingin t he h o me .However,dsDéumértf2010PoBsEervéss study

does not entirely meahat Bantu languageare being replaced by English as the home
language, and therefore, admiage shift is occurring. Insteadh at i s document
widening of lingustic repertoiren the home domainyith peersat school or work; that

is English being usechiadditiont o ot her (pl &nThis stugetrer@fore

matches withthe current on the question of language maintenance strategies. The
current study sought to establish whether the youth in Nairobi usertbther tongue

alongside other languages and whether they see their ethnic languages as significant in
establishing their idgity. It also sought to establish if the lingtic repertoire among

the youth in Nairobi isvidening or narrowing.
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Nigeria toohas itdair share of this challenge laihnguage shift. Like many other African
nations Nigeriahas adopted English, the language of the former colonial mastiés

official language t@nhancéinguistic unity in the country. Her major spoken langusaage

are Hausa, Igbo, Yoruba, Fulfulda, Kanuri and Ibibio (Eme 200dec ount r y 0 s
constitution recognises three major languages namely: Hausa, Igbo and Yoruba.
However, a UNESCO report on endangered langu@agesited in Eme 2004hotes

that Igbo faces thchallenge of extinction in the next 50 years if efforts are not made
for its suruval. Duruaka (2004) psits thatthe Igbo people display a negative attitude
toward their language. The same sentiments are stated by Eme (2004) who notes that
some parentsspecially the educated ones do not communicate Igbo with their children
even at homeln some cases, Eme obges, parents prohibit theaff springsfrom

using Igbo when conversing with each other. According to Nwandike (2008), factors
such as language policy, education and globalization have enhanced the negative
attitude towards the ethnic languages therefore increasing the risk of language shift.
This situation resembles the situation in Kenya as the same factors have afflicted the
Kenyan urban cities and increased the threat of language shift from mother tongue to

other languages.

Michieka (2012) investigaterother tongue proficiencGgmong théenyan university
stucents.The subjects in this studye240 Kenyan univesity students. The participants
are youth from different places across the country rapegesent32 different ethic
languages. Questionnaireg aised as tools @ollecing data Descriptive statisticssi
used to analyse the daféhe results from this study reve#that mother tongue is
generally preferred in the home domain. 3@Pthe respondentgrefer to use ethnic
languages at home while 35% prefer Kiswahili. Over 6@#4he participantsprefer
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other languages apart fraomother bngue.The present study matches t h  Mi c hi e k a
as both ge Kenyan youths to assess l&eel of prdiciency among themin ethnic
languages. They however differ on the fact that Michieka studiesu@ gamprising
of youth from different regions while the current stustyictly looks at youthfrom

Nairobi County.

Anotherstudyis conducted by Muaka (2011) wleaaminedanguage perception and

actual language practices in four different regions in KeMwaka studieswo rural

areas and two urbaregions, whiclarecarefully selected to reflect both rural and urban
linguistic behaviours in Kenya. The urban settingd\aeobi and Mombasa while the

rural settings & Kakamega and Kangundo. Data @sbected througlsurveys, which

focus on participanésbackground, language practices, attitude,- sataluation and
translation task targeting the evaluation of the pgtecint s 6 p r o finitheir ency
linguistic repertoires 273 questionnaires, participant observation and interview

strategies are used for data collection.

The study reveals that Kenyan youth live in a tieeand dynamisociety, which

exposes them tdifferent codes for different linguistic varieties. As a habit, they are

able to use these different codes for different functions. The different situations make

them construct different language identities that are influenced by their experiences.

The presentstudyaims at establishing the current language trend artt@gouth in

Nairobi County. The present studyssi mi | ar t o Muakads becaus:
youthd groficiency in mother tongue, but different because it confines itself to the

urban yuth where several factors interfere with the use of the ethnic languages. The

study exploresvhether the youth have any functional use for ethnic languages.
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2.7Language Attitude

There is a general agreement among scholars that attaining and using a language is
easier if people have a positive attitude to it and to its spe@Rareet, 2010Karaha

2007; Zhangand SlaughterDefoe, 2009). This is true because language does not onl
affect the reactions of the speakers, budlgo helps tgredict the reaction of others in
language choice and influences this choice (Garret, 20H@mes et al. (1993)
underscore the importance of language attitude in shiftingubages. Baker (1992
positsii | n t df @ laniguade eattitude to that language appeabe important in

| anguage restoration, pr éHelrees etal(1P98)see d e c a
language attitude as quite significant in determining language choice in languétg

and maintenance among Tongan, Greek and Chinese communities in NendZea
Holmes et b (2001) concludeshat positive attitude encouragjthe speakers of the
minority language to user to speak their language in various domains. This enabled
them to preserve their languageaagt shiftto the mainstream language. A positive

attitude is a very significant force in maintaining a language.

Garret, (2010) proposéisree ways of investigating attitudes: societal treatment studies,

direct measures anddirect measures. Garret proposes the view tci¢tal treatment

met hod involves inferring respondentsod at
advertisemenst and other sourcedDirect measures involve asking questions to
participants regarding their language attitudes, also known as evaluation preference
(Garret, 200). This is usually done through the use of interviews, surveys and
questionnairesLastly, te 1 ndi r ect met hod refers to ot
using methods that do not involve asking direct questions to participants. The most

common of this methods is the matched guise technique (Garret, 2010). The direct
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method is the most commonly aksandit is used in the present studyssessment of
atitude in this study is relevanh establish n g vy attiudentowsardshe ethnic

languages whitis paramounin deciding if languagenaintenance is on coutse

2. 7.1 Studies onAttitude on Language Shift

According to Sonaiya (2003), claims of attitude shift from indigenous languages to
nationalor European languages have raised concerns of drastic language shift and
death. Scholars have in the past expressed concern over the linguistic dituafima

and many put the blame on the presence of the European languages as the primary threat
to their indigenous languages. Wahi ongo6o (as ci t edtheien Fi nk
colonial languages afausinglinguistic imperialism and linguistic ineffiency. As a

matter of fact, a survey conducted by Batibo (2005) gives a list of all endangered
languages acrossdltontinent. The main causetbtse deaths is language contact.

The situation has always been that a regional language such as Swabhili, Sahg,

Ahmaric or Hausa suffocates smaller others withich they come into contact.
Language contact is seen as a predecessor of langhdgen Africa (Fink, 2005).
Furthermore, there is over emphasis on the foreign languages such as English and
French when in pursuit of white colour jglvghose consequence is that proficiency in

ongs nother tongues totally ignored and considerad inconsequentialhis attitude

enhances the likelihood of a language shift.

In a study conducted in Congo, it ibserved that attitude is changing from African
languages to Eopean languages (Fink, 2005). The syris conducted to investigate
language attitudes across age groups. In this study, the survey questions are designed
to examine attitude in behaviouralaibes, evaluations and beliefs. On behaviour,
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respondents araskedto state the language preferred when theyligtening to the

radio for news, expressing anger and when they come aceossw person ofhe
opposite sex. This is a test aimeddatemining the most beautiful, most intelligent,
most trustworthy and friendly language. The study assessgsdhe t | cititpda nt s 0
towards European language this case Frenchationallanguagesthat is Lingala

and Munukutuband the 50 mother tongues used im@m The data collected reveal

a pattern obttitudeshift across age grpuowards the three languages. The analysis on
the data gathered reveals thiatev respondents demonstrate more value for the mother
tongue, whe younger respondents demonstia@tenclination toward&rench and the
national languages. This study is similar to the present as both use the suigey des
and also use questionnaires for data collections howeverdifferent because it
compares thattitude of the older generation to that of youngemerations, whiléhe
current study only focuses on the attitude of the youth to their mother tongue in Nairobi

County.

Further, the attitude that English is superior to African languages is withesshana
(Batibo, 2005). Ghana multilingual societyhaselevated English asehstandard or
official languageEnglish,which isthe language dhe former colonial master, gsven
this priority because no suitable modglicould be used to elevatay other indigenous
language for fear thahis might lead to animositgshanaian$iave thereforglaceal a
high premium on the Etish language and has been observed that in the last few
years, there has been a tendency for many children born aed raisrban centres to
acquire this excolonial larguage as their first languagkghis is brought abouty inter
ethnic marriagesin this kind of a marriagesnglish becomeshe common language
and therefore in the absena# a common mother tongu& becomes the primary
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language or the miber tongue in such a family. This decided based opersonal

attitude(Batibo, 2005)

In Ghana, just like in many othex-colonies there isgenerally thattitude that English
will make children have a better chee in intellectual, social and economic
developmen(Batibo, 2005) Consequently, this has led to a situation in which the youth
have shifted to using English other than the ethnic languagesiifidirgy is relevant

to the current study because it refatdosely to the Kenyan situation where English is

seen as the language of success and therefore, favoured over the ethnic languages.

Dweik and Qawar (2015) investigasnguage choicenaong Arabs of QuebeCanada.
Dwei k and Qawar atffitudetowardspAtaloia; French armdlish
particular and what has led to the usfethese languages. In order to achieve the
objectives of thestudy,a samplds selectedhat comprise of 100 Arab respondents
who residan QuebeeCanada, covering different age ranges, gender, and educational
backgrounds. Thdata collection instrument fdahe studyis a questionnae. Results
showthat Arabs of Quebe€anada have positive attitudes todsArabic, English and
French.They freely conmunicate inArabic language imlomairs such afiome(with
family members)in worship places and when listening to the radio. In addition, they
use English and French i@overnmentoffices and formal applications and in
educational institutions. Resultlsa show that Arabs of Quebec mix these languages
in the doman of neighbourhood, witmedia and friends. This studpmpars to the
current study in that it establishéee role of attitudes in language shifftit different in

that itis conducted amongminority ethnic group and includgeople of all ages.
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Tawalbeh, Dagamseind AlMatrafi (2013) explor¢he issuef language maintenance
and shift among the Saudi Hausa people indhe of Mecca. The objectives to
determinghe extent of language iftor maintenancamong Saudi Hausa a&ll as to
gain an insight into the effect of genderlanguage shift or maintenancéhe datas
collected by meansf interviews,questonnaire and observations. Informatierating
to the r es po prdfeientyslangubge nisg unadigferedbmains, and
attitudes towardslausa ad Arabicis gathered. The findirgjindicatethat Saudi Hausa
people do not portragigns of langage maintenance amave a limited ability in four
Hausa language skill areas.dontrast, Arabic igound to be beingised in almost all
communicatiordomains and sociteligious practices. The results prove thatéhwas
beena fast shift among Saudi Hausa towardaldc and such a shift could b#ributed

to sociceconomic andeligious reasons as well aggaive attitudinal factors.

First theSaudi Hausapeaker8 n e g a t itowardsdheitethnicladgeiage ané th
reduced appreciatidowards it have led to a shift towards Arabic. Of course, when the
minority language iseen as a symbol of identity, then the chances of its survival and
maintenance are greater. The majority of Saudi Hausa have forgotten theirdtdsisa
customs and traditiong\bove all, mostif not all of themnever vsited their native
country andhawe no wishto do so. Moreover, the majority of them haaleeady
forgotten their dances, national songsd food. This study jshereforgrelevant to the
current study irthat it underscorethe important role of attituda language shift.
However, itdiffers in that it § limited to members of one ethnic communityda
includespeople of all agesThe current studfocuseson examining the attitudef the

multi-cultural youth in Nairobi Countgowards their mother tongue.
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Errihani (2008) explores theydamics of language attitudes towards the main
languages used in Morocco. This is especially towards the Berber language, and the
effects that these attitudes are likely to have on the application of the language policy
that demands that all Moroccan cinéd learn Berber, without consideration of their
linguistic or ethnic backgrounds. Errihg2008)investigates the views of a large and
representative sampling of Moroccans regarding the inclusion of Berber in the
educational fabric of Morocco. The findis are based on information collected through
interviews, participant observations, and a survey of 531 indilgduao are requested

to answer a fourteequestion questionnaire. The study establishes that negative
attitudes towards some languages existant hese atti tudes eventu
attempt at implementing the language policy of making Berber a mandatory subject of
study as a means of maintaining and promoting this language. The study is, therefore,
similar to the present study in thaestablishes the role of attitudes on language shift
but different in the sense that it involves people of all ages unlike the current study

which considers only the youth.

Rwanda is another African state with a similar language trend. Kinyarwanda is
describedas a unifier and Rwandebelieve that all Rwandans should speak it. Unlike
most African states, Rwanda has one language and it is believed that 99.4% of the
population can speak Kinyarwanda and approximately 90% of Rwandans spgak onl
Kinyarwanda(Rosendal, 2009)ndeed, Kinyarwanda is the language of instruction in
primaryschools and is generally preferieddaily life and at official public functions.
However, despite the widespread use of Kinyarwanda, mass literacy in Kinyarwanda
remains weakRelatively few highguality books with popular appeals are available in

the language. There is a stiff competition for this appeal from English and French where

51



a recent study has revealed that billboards and sigKsnyarwanda ranked below
those inWestern languages in the frequency of use (Rosendal, 2009). This study is
similar to the current study in that it focuses on language shift but different in that it is
limited to the advertising domain and includes people of all &ymsever, the current

study exploreghe phenomenon of language shift among the youth in Nairobi County.

In terms of mass literacy, Kinyarwanda has received the saglect,as has been the

fate of many African languages. The language has remained less developed ibecause
is not the language of instruction beyomthpary school (Rassool, 2008tudents who

join secondary schools go through a form of transitional bilingualism as they shift from
learning in their mother tongue to leargiin an excolonial languageConsequently,

as Kinyarwanda enjoys the advantage of being the onlycalamial language widely
spoken in Rwanda, it is not the primary language of cultural, smuibéconomic value
(Samuelson an&reedman, 2010). Moreovehe drop of French as a-official has

given English an undue advantage over otheguages (Gahigi, 2008). Tesis
secondary and tertiary level aset inEnglish thatis also the medium of instruction

with Kinyarwanda taught as a subjelbbday, years after the wars and genocidany
Rwandan elites have learned some English, but the language remains largely the
domain of the elite and the powelf This oveemphasis on English is gradually killing
ethnicity in Rwanda andhereforethreatening the suival of the indigenous feguage,

like in many other African nations.

2.8 Growth and Development ofSheng
Sheng is a youth language that evolved from the Eastland of Nairobi, but which has
now spread across the whole of Nairobi and even penetrataddhareagAbdulaziz
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and Osinde 199Y). Abdulaziz and Osinde (1997) observe that Sheves created by
Kenyan youth living in multethnic neighbourhoods, who would skip school and hide

in small crowded places to experiment on drinking and smoking.rddnge youth
inventedthecode forcommunication in order to shut out the adults and younger siblings
from their conversations. This code grew g@tuto become the present day Sheng,
which has attaied the status of the youtkernaculanin urban areaand generallall

over thecountry (Mutiga, 20B). Presently Sheng is not only used itne original
domain as a language for estates gangs and street boys and hamtkeiswidespread
across Kenya as well as in East African countries such as Tanzania and Uganda

(Momanyi, 2009.

It is also noted that the Shelagnguagéhas gained great popularitygertain social and
business circlesuch as transport industry and among traderboith formal and
informal sectors (Mutig, 2013). It is also accepted the primary languaga some
families especiallghefamilies of the inventors of this languageéno are novwadults in

their late forties ofifties. Children in these families have not been exposed to any other
language and therefore learn Sheng as their home language atdrelgdarn English

and Kiswabhili after interacting with the society and being exposed to these languages
through education. This means that such children never learretheic languages

(Mutiga, 2013).

Sheng popularity has also been increased byedbegnition it has received from the
media.Sheng has receivegteat support from the media as thedia supporters have
embraced ito identify with the large and expandingputation of Sheng speakeis

is found in broadcasting programmes such as VWitiamd Vioja Mahakamani in KBC
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and Mashtaka and Makutanno the Citizen Television among otheffiesebroadcasts
have had a lasting linguistic impact on school childiomanyi (2009) notes that
many young Sheng speakers do not have fluency in thamicelanguages.
Unfortunately, it is these ethnic languages that tran$amtily values, behaviour

patterns, skill and the vatte cultural outpu{Mutiga, 2013).

2.81 Impact of Sheng on Language Shift

Language shift also known as languég@asfer entailsn individual or arentire speech
community reducinghe functions ofts native language or even stoppumsng it all
together and replacing with another language. The preferdatiguage iggenerally

one that is considered to has@me benefits such @somising an upward mobility on

the socialadderor a language of peer identitylutiga, 2013).Theworst case scenario

in language shift is where speakers in a community decide to abandon their first
language in favour of another language and hence acquire the status of bilinguals. Then,
by and by they stop using their own ethnic language and contusileg that other
language in all the domain$his is what is referred to linguistically as assimilation.
Language is an importatdol of communicationHowever when families fail to teach

the new generation theathniclanguagethegeneration is encoaged to learn and use
another language especially if that langubge benefits such as being more socially
prestigious, is economically powerful apdomises upward mobility and a brighter
future. Usually, languages obmmunitieswvith a huge populatioreplace the minority
languagse as older speakedge and the younger ones adopt a more useful tongue. Sheng
for instance is popular with the youth because of social pressure, the secrecy and the
need to fit with the urbanitedn Nairobi, Sheng is slowlyeplacing the ethnic
languages.
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2.9Language Shift and Gender

The difference in the use of language between the male and female gender is well
researchedral well discussed in linguistic studiés confirming this, Holmes (asted

in Wardhaugh, 2006)utlinesthe followingfive importantclaimson how the two are
different. These claims are as follovtsat women and men displalyfferent patterns

of language usehatwomen tend to focus on the emotioriahctions of a conversation
more often than medo; that wanen have the habit of usidigguistic devices that
enhance cohesioar unity more often than their male counterpadits; that while
women ted to interact in ways whicmantain and enhancsolidarity, men tend to

interact in ways which will asert and improvéheir power and status.

The role of gender in language shift is collaborated by a case study by Cohn and
Ravindanath (2014) whichsurveys gender class and language preference among
students in Yogykarta imdonesiaThe survey involvegoung Javanese. The sample
includeschildren fom two primary schools and twonior high schod. 108 students
areinvolved whose parentseaethnically Jaanese and speakers of Javan€ke.data
collected involvesstudents language use patterns, seeiconomic background and
their attitudes towarddavaneseNatural recording of language use, interviews and
surveys on language use and economic background, participant observation and
guestionnaes are the main activitiesFrom this case study, a number of thisge

noted. Firstthereis a striking difference between working class and middle class
respondentgoncerninglanguage use. Second, thésea contrast along gender lines
between the attitudes of boys and girls) amthers and fathers. This also suggests an
underlying difference, perhaps in values whereby males attach more significance to in
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group solidarity using Javaneserather than striving for social and educational
advancement through the use of Indonesiars Jtudy relates to the present study on
the question ofole of gendepn language shift. Whil€ohn and Ravindrana{2014)
studyfocuses on gender influence on laage choice, the current stushyestigates

the role of gender in enhancing languagetsimfong the youth in Nairobi County.

I n Van der Sl i k, Va nstddyuwendea diferenSasdamalysdn s 6 ( 2
across countries of origin and continents, and across mother tongues and language
families, using a largecale database, containimjormation on 27,119 adult learners

of Dutch as a second language. Femadenlers consistently outperfonrmale learners

in speaking and writing proficienap Dutch as a second language. This gender gap
remainsremarkably robust and constant when otlearner characteristicgre taken

into acount, such as education, age amival, length of residence and hows

studying Dutch. For reading and listeniriglls in Dutch, no gender gas ifound. In
additon,Van der SIik, V a sty find thabgenderaffectdtiep e n' s 6
language skills in Dutch for speaking, writing, reading, and listening. Female language
learnergurn out to profit more from higher educational training than male learners do

in adult second language acquisitisfan der Slik, M n Hout andtudgishepens
therefore, similato the present studp that it shows the relationship between gender

and language shjfhowever it hasconsidered people of all ages wtithe current study

only studiegheyouth.

Clyne (2003)examinesthe dynamics of contact betweennmgrant languages in
Australia. The languages discussed are German, Dutch, Hungarian, Italian, Spanish,
Croatian and Vietnamese. Clyne anadghiow and why the languages change and why
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some survive longer thanhars in the Australian context. Immigrant generations are
compared as well as bilinguals with trilingualfie synthesis Clyne derives from the
analyses of his data shows that established linear models cannot coverattmecdyof
language contact. Hebsevesthat in more establisdecommunities, older males adapt

to the mainlanguage faster than older womerhis happens on the principle that
traditionaly, males are expected to provitte the family. Consequently, they often
leave the confines of thaiwelling places to work. This ensures that they get adequate
chances to interact with the dominant language more than the older women who are
confined athome to take care of the familie&s a result, they see no need to use the
dominant language since €ih ethnic language sufficiently addresses their
communicationneed€ |1 yneds study relates to the cul
role of gender in language shifhiowever it is different in that it is limited to
immigranb $anguageswhile the present stly concentrates on Kenyan youthhe
current study assess#®e influence of gender variable on language shift among the

youth in Nairobi County.

Murkherjee (1996) studiethe case othe Panjab and Bengalis in New Delhi where
men ofall ages shifto Hindi faster than womeithe women mostly ddomestt chores

at home hence they maintaintheir ethnic languages and nevendiit reasonable to

learn a new languagelowever, the younger women in pursuit of professional careers
seekthe use of the dominant languaige career progression hence at make any

effort to maintainthe ethnic languages #% older womemo. Mu r k h estupyese 6 s
relevant to the present one on the question of geamttttanguage shifiThe present

study aims at assessing the role of gender in language shift as the respondents are
exposed to similar experiences.
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Granhemat, Abdullh, Heng and’'an (2015) investigatthe impactof gende on the
choices of languages amoMglaysian youths in the transactioardain of language

use. Data about the demographic profiles of the respondents and the choices of
languages in the transaction domain of languas®isicollected through a self
administrated questionnaire survey. SPSS softugatesed to run analyses suels
determiningthee s pondent s 6 mo €hi-square es8 aré domeg find g e s .
out the elationshipsbetween variablesThe results indicate thagenderis not a
determinant of language choice in the transaction domain of language use. This study
is, therefore, relevant to theresentstudyon the findings of the gender variablehe
difference is that its conducted among University studentsyorifhe curent study,
however seeksto determine the role of gender variable on language shift among the

youth in Nairobi County.

The purpose of Hamdani (201&udyis to discover and angde the phenomenon of
languagechoice and gender toward teenagers, which indicatelanguage death of
Sudamse a&nguage. The study involvds34 (53 males and 81 females) university
students; the first rad third grade of Pharmacy andVianagement Bgrams at
University of Garut.The participant@re given tenquestions on the use ofiguage
toward tleir male and femaligiends.Using Chisquare test, the results shdvat there
isinfluence of gender idetermining the languagd choice amonteenagerd-or code
switching, there is no specific difference between males (48) and femées.
However, the difference occurghen femalesisecodemixing. Actually,the number

is bigger for females (75)than for males (32). From thisnformation, the study
concludes that gender totally influena@slemixing among teenagers. The study is
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therefore similar to the cuent study in that it establishéise relationship between
genderand language shibut different in that it doesot identify specific domains such

as the formal and informal domains considered in the current study.

A study by SmithHeffner (2009) explorethe shiftfrom formal styles of Javanese to

the use of th national language, Indonesian. This oceuithin the context of new
educational and sociabpportunities for Jeaanese youth. SmitHeffner uses
ethnographic obsgeations, interviews, and survey dagathered over a ningear

period to explore the shift away from more formal styles of Javanese to the use of the
national language, within the context of new educational and social opportunities for
Javanese ydh. Smth -Heffner (2009) looks at gender discrepandy language
attitudes and consicech ow soci ali zation and cul tural
womenos r el ati pshapd ithgse attinded. Sraltgef afgneer 6 s st uc
relevant to the current studn that it providee mpi r i c al evidence of
language sffit and more so among the youltowever, it differswith the present study

in that itis conducted in Indonesia which has a different seaidtural fabric to that of

Nairobi County,Kenya. Empirical evidence watherefore, sought in the Kenyan
context to asseskeinfluence of gender variable on language shift among the youth in

Nairobi County.

2.10Language Shift and Ethnicity

The question of ethnicity cannot be overlooked inasgessment of factors influencing
language shift. Language plays an important role in defining who we are and makes us
recognisable to other members of our particular speech community. Shannon (2007)
views language as the most important pairtdevelopingethnic identity.However,

minority languages are held in such low esteem in the world today. Grillo (1989)
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describes the ideology of contempkhibited so consistently towards mingrit
languages. Grillo states thatibordinated laguages are despised laages.Grillo
(1989) further states that, the negative view of ethnicity in academic and popular
discourses arises from its unfavourable juxtaposition historically with national identity
and recently globalization and new forms of global identity. For el@ms common

in academic discourses to view ethnicity as dhciand politically constructed as
essentiallyan antrmodern and regressive phenomenon that ibilmed to achieve
certain selcentred political ends. As a result, the cudtwstuff of éhnicity, that is the
ancestry, culture, religion and language to which such groups regularly lay claim to is
regarded as largelfictitious and fabricated. Indeed, many academic commentators
view ethnicity as simply a convenient construct meant for esegerg ethnic solidarity

for social and political action.

Many ethniagroups have convergedtime UK over centiesthrough migrationThese
includeDutch speaking Flemings during the fifteenth century; Spanish and Portuguese
during the seventeenth andl@eenth centuries; and Eastern migrants as well as Arabic
and German speakerduring the nineteenth century l[&dina andEdwards, 1991,
Gibson, 2007)Edwards (2009) loakinto two major waves of migration to post war
Britain. These are migration to UK after the World War 11 where people were to
provide labour in the reconstruction of the nation (Martin 2010). This wave brought
aboard people from common wealth and formati®r colonies such as Carribean,
South Asian countries amdigrants from Kenya ahUgandamajorly Gujarat speakers

who mainly came inas political refugees (Stubbs, 1985)
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The second sedf migrants settled in Britain at the beginning of the new miilemn

This group of migrants were more cosmopolitan and came frifaretit parts of the

world. According to the UK 2011 natioha census, ethnic minori!
almostrisen td.5% of the population of England and Wal€kis isthe first censusot
investigate directly the linguistic minor
language, and their level of English proficiency. The census revealed that around 91%

of the population spoke English as theirimiaome language. Around 9% $@other

languages besides gish at home and 4% of those dhdt speak English as the main

language in the home domain.

Linguistic diversity in the UKis also revealed through the media and social services.
By 2004 approximately 40 nevpaperswereserving 1ldifferent minority language
communities (Edward, P3). Police services in London weealso provided in ten
different languages with authorities having to engage a translh@r interrogating an
individual from a minority group (Salverda, 200Fpllowing this situation where
children with different ethnic needs converged in schooldJ#government decides

to initiate complementary schoaldhere minority ethnic groups would teach their youth
their languages to help maintdims heritage languages threatened with a shift due to
loss of domain of use especially among the youitlis was received differently as

demonstrated.

Francis et al. (2009) studipsu pi | 6 s moti vati on ¢ysthoolsattend
their attitude tothese schools antthe effect on developing their learner and social
identities. It is found out that one of the reasonsdsetis attend these schoddsto

maintain the heritage languages and devétegacy in it. The study finds out that the
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main reasorfor studying Chines@among the young Chinese migrants in UKto
maintain their heritage culture by preservihgvhich is perceived as necessary for
Chinese identityThis study relates to the current study because it seeks to tssess
learner$ attitude to their minority language, which is instrumental in language
maintenancelt differs in the sense that it studies the attitude of migrants while the
currentstudylooks at youth in Nairobi County similar study by Archer et al. (2009)
revealed thapupils preferred learning in mainstream schools as they were taught on

weekends.

Thomas (2011) examinelsinguage transitions among the children of Caribbean
immigrants in the US from twmain perspectives. First, speaidanguage transitions
among children in French and Spanaribbean immigrant families are compared.
Second, the mediating roles of sed@emographic factors and sibling characteristics in
language transitions are alsxamined.The results reveathat with increasing
assimilation, children in FreneBaribbean families experien@efaster transition to
Englishmondingualism than their counterparts with Spani€aribbean parents. Race

and ethnicity also play important roles in mediating language ti@msiin Caribbean
immigrant families. These roles appear to work through processes associated with the
choice between an ethnic identity rather than a US racial identity. As such, even though
children of SpanistCaribbean families have similar parentalgaageorigins, those
identified as Hispanic are less likely to speak only English, presumably retaining the
use of Spanish longer, than their Black or White counterparts. At the same time, among
secondgeneration children, there is suggestive evidence dhitdren identified as

Whites have faster language transitions relative to other children. ddheistsimilar
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in that it showsghe role of ethnicity on language shilowever,it differs with the

present study in that it focuses childrerwhile the airrent study focusesn the youth.

According to Gurr (2000), popular commentary reflects a similar trvegapinion
towards ethnicityFudled by lurid media reports of atlt conflicts, the public sees
ethnicity as the pr i sccial gngdlitical probkeras. Rlates mo s t
suchas Rwanda, Siianka, Northern Ireland and form¥ugoslaviasuggest starkly

the destructive and unproductive nature of ethnicity and ethnic mobilization. Indeed
since the end of the cold wathnic languages ka been being blamed as timost
common source of politad unresin the world todayA case inpoint is the 2008 post
election violence in Kenya. These views are relevant to the current study because
Nairobi County is a mukiethnic community; hence, tieall for ethnic harmony through

use of the official languages may limit the acquisition of the ethnic languages. The
presenstudyseeks toverify whether ethnicity has contributed in any way to language

shift among the youth in Nairobi.

Granhemagtal. (2015) examinethe influence of ethnicity on the choices of languages

of Malaysian youths in the transaction domain of language use. Data about the
demographic profiles of the respondents and the choices of languages in the transaction
domain of langage usés collected through a sefdministrated questionnaire survey.

SPSS softwares used to run analyses such as determining the respendentmo st us e
languages and Clsiquaredst to find out the relationshigetween variables. According

to the reslis, the linguistic situation in Malaysia is similar to a diglossic situafibwe.

issueof ethnicityis notedto be influential in the choice and use of linguistic codes

among the Malaysian youths. This studytigerefore, relevant tthis study as the
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findings givesupport to the assumption that ethnicity influences language shift. The
difference is thathe study isconducted among university students ofillge current
study, therefoe, determingtherole of ethnicity as &ariable on language shift amg

the youth in Nairobi County.

Kenya is a multiethnic community in which over 42 indigenous languages are spoken
(Batibo, 2005 Omondi (2012) observes that many Kenyans adore their ethnic
languages. This claim is suppexsit by the fact that most of thesthnic languages
provide their speakers a way of expressing their ethnic identities (Oy204@) These
indigenous languages thrive in rural areas where the community is more homogenous

and people lack proficiency in English and Kiswabhili.

In 2009 Key ads population and Housing Census
population stood at 38.6 million. The Census revealed that the Kikaanjh, Luo,

Kamba and the Lyhia were the major &hic communities in the country. The
distribuion of thesdanguages is illustrated below.

Table: 2.1 Distribution of Kenyan Ethnic Languages from 2009 Population

Census.
ETHNIC GROUP POPULATION
Kikuyu 6,622,576
Luyhia 5,338,666
Kalenjin 4,967,328
Luo 4,044,440
Kamba 3,893,157
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Omondi(2012) carriesout a study in a place called Kiboswa to show how ethnicity
detemineslanguage behaor. The investigation includégs/o communitieghat is Luo
and Luhya. The study examinesvhat happens when two mutually unintelligible
languages come into contact. The goal of the pigpercorrelate three communication
strategies with ethnicity in order to showwdanguage loyalties interplawith
ethnicity in a rural bilingual speech camnity in Africa. Omondi analyssdata from
two unofficial indigenous languages in Kenya. From the anslgseried out, it
emergedhat when Luo and Luya languages are in contact there are three possible
outcomes: speech divergence, speech convergermtec@e switching. The Luo
respondents in this studyefound to employ morepeech divergence than their Lidny
counterparts. Asegards speech convergence, Liagloutscoré.uos. Code switching,
which is characterized by very low mean scores in theetivnic groupsis the least
preferred mode of commugation. Omondi also reveathat each of the tke ways
servea different social function. The study ikerefore, relevant to theieent study in
that it analyssthe role of ethnicity in language #hbut differs in that only two

languages are considered and people of all ages are included.

Obondo (1996) carries out a study on a group of Luo urban chiklrisairobi. The
children ae asked to share narrativin Dholuo. The narratives acbaractesed by a

great deal of codeswitching, lexical borrowing from the dominant languages such as
Kiswabhili and English. The study by Obondo is relevant to the current study because it
reveals that Dholuo is losing its domain as chitdiese fluency in it andlepend on
borrowing and code switching. It however differs from the current study in
methodology. In the presestudy, studentsf diverse ethnic groupsom day public
secondary schools in Nairdidl questionnaires while iObanad s  schildrdnyfrom
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the Luo community are involved in stetglling. The two studies, nonetheless aim at

assessing the status of the ethnic languages in Nairobi.

2.11 Theoretical Framework

This studyis based on Domain Theory (henceforth DT) which is derifredn
sociolinguistics. The DT was introduced by SchmRivhrin 1932and posits that as a
social and cultural phenomenon, language cannot be studied without the social context
in which communication takes place. That is, the way the society members choose
varieties of a language or switch towards another code can determine the influence of
social factors on language choi¢gshmanl972). In society, for example, one may be
concerned with dyadic encounters, small group interaction, large group functtbeing,
articulation of social classes, contacts and contracts between entire nations.
FurthermoreFishman(1977), clearly states that each of these social groupings may be
examined with respect to heterogeneity of composition, permeability of group harriers

statusrole pattern and context of interaction, norm restrictiveness and stability

In Fishma® s version of t he Domain Theory of
theoretical constructs that can explain language, which are supposed to be a more
powerfd explanatory tool than the observable parameters like topic, place, and
interlocutor EFishman 1972). Fishmad s domai n anal ysi s desc
|l anguages in various institutional cont ex
attempt to desigate the major clusters of interaction situations that occur in particular

mul til i ngual Fshenarfurthegssaigs tifapthere Ar@ jive domains of
language use. These domains include family, friendship, religion, education and work

domain.
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Similar views are egressed by Holmes (2008), witlentifies the same typical domains

in a speech community. Sahgal (1991) identifies three domains of language use in India.
These are family, friendly and institutional domains. Another scholar by the name of
Gorlach (1991) posits that in countries where English is a native language, the society
has used its language for a number of functions but in India and Singapore where
English has been handled as a secondary language, English has been restricted for
admnistrative purposes. It is also used for law, media and in literature. Other functions

of language have been strictly resshfor the mother tongue

The current study is majorly concerned with the language choice in a number of
domains in order to estikh whether mother tongues are part of the choices. Indeed,
DT informs this study because Nairobi County, which is a multilingual society, presents
different domains such as family, school, church, government and social institutions.
These domains demaddferent languages especially among the youth. In most cases,
English and Kiswabhili are preferred in formal domains. Sheng and Kiswahili dominate
at home and peer activities. This pattern isolates the indigenous languages which are
not assigned a domafor use or function among the youth. Michieka (2005) clearly
notes that the Kenyan language policy presents the distribution of power among
languages but has not assigned the African languages any role in intellectual realms as
it has done others. DT, ttefore, helps to explain the reason why there is a likelihood

of language shift away from the ethnic languages in Nairobi Colihg/respondents
indicate in the questionnaire the languages they use in different domains. This data
would enable the reseamhto identify domains where mother tongue is used by the
youth if at all they do.
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2.12 Summary of the Chapter

Chapter twdhaspresentedliterature review on language shift. Extensive literaha®
beenreviewed on the phenomenon of laage shift and its determinants.particulay
empirical studieshave beerreviewed on attitudes towards language, gender and
language shift as well a&hnicity and language shiReviewed literature suggests that
age, gender and ethnicityariables havea significant effect on language shift.
Methodologyis also reviewed to inform the current study the best practices of
conducting such a study while gageidentified to justifythe need for the current
study.The theoretical framework on which thtedy is anchored is also discussed here.

The next chapter deals with research methodology.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.1 Introduction

This chapter presents the research methodology that was applied in conducting this
study. The chapter has twelgabsections as listed below. The research design, the
research location, the target population, the sample size and the sampling procedures,
the research instruments, the validity of instruments, the reliability of the instrument,
data collection procedes, the data analysis and presentation and finally, the ethical

issues.

3.2 Research Design

A Research desigran be explained as the plan of action which gives the direction of
operation to the researcher and propagates the process of éGmliepandManion,

2000). The research process becomes purposeful, meaningful and systematic if the
pattern to carry out research blends well with research objectives. This study, therefore,
adopted thexpost facto researctesign.Kothari (2004, states thathe expostfacto

design is appropriate where the researcher only describes the state of affairs as it exists
at present . Kot lexgost factorasearchpeojectssate aidectfer t h at
descriptive studies in which researchers wish to measmes isuch as the flreency

of shopping, preferencesf peopl e a moms. Indthe ¢ueent study,ithe g s 0
researcher investigated and described the phenomenon of language shift among the
youth in Nairobi County. This is anatter of choice and pmfencehence, the

applicability of theexpost facto design
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3.3 Location of the Study

Thecurrentstudy was conducted in Nairobi County which is the capital city of Kenya.
The County has nine Sub Counties namely: Starehe, Makadara, Langata, Kamukuniji,
Westlands, Kasarani, Dagoretti, Embakasi and Njiru (see Appendix 3). The choice of
Nairobi Countyfor this study is guided by the fact that the agyethnicallydiverse

with all major ethnic groupsn Kenyaresidng there. Thesénclude Luo, Luhyia
Kamba and manythers.The population comprisesf appraimately 20% Kikuy,

14% Luo, 13% Kamba,1P6 Kalenjin among other$\(ebband Sure2000).There are
alsomany Asians, Europeans and Somalis economic prospectsaveseen many
people move from # rural areas to settle in Nairobi. dequently Nairobi is a

multilingual and multethnic community hence appropriate for this study.

3.4 Target Population

The population of the study included students in public day secondary schools in three
Sub Counties in Nairobi CountyThese were Starehe, Kamukunji and Njiru sub
counties.The study targeted youth born and bred in the city who would have minimal
contact with their ethnic communities in order to as$ess proficient they are in
indigenouslanguages Public day schools were preferred for this study because their
catchment area is Nairobi, unlike boarding schools which can adminsiudem all

over thecountry including the rural areaglugenda andugenda(2003, claims that

30% of he targepopulation is sufficienin a descriptive study. Therefore, 30% of the

9 sub counties is 3. Three sulbounties were selected for the studire three Sub
Counties Kamukuniji, Starehe and Njiru regent 30% of the nine countieséirobi
County. Kamukuji and Starehe districts are, on one hand, situated at the centre of

Nairobi County (cf. Appendix 4). fiey also have a better representation of the public
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day schoolgompared to other Sub Counties (cf Appendix 3 &iyu sub-county, on

the other hand is more peripheral but has the highest number of public day schools in
Nairobi County (see Appendix 3 & 4). Records from the County Director of Education
office indicated that there are 22 public day and 6 public bogusthools in the area

of study. The target population for this study was therefore, the 8692 students in the 22
public day schools in Kamukunji, Starehe and Njiru-8dunties of Nairobi County.

The distribution of these schools and their student popul&idisplayed on the table

below.

Table 3.1: Distribution of the Public Secondary Schools in the Thr&aib-Counties

of Nairobi County in 2016

District Public Day Schoolg Student Population | Teacher Population
Kamukuniji 6 3197 135

Starehe 7 2803 111

Njiru 9 2692 73

Total 22 8692 319

Data Obtained From Nairobi County Educational Office.

3.5 Sample Size and Sampling Procedures

A sample is a subsection of a larger populatf@tan investigator studies in order to
make a valid estiate of the characteristics under stiriyhe population (Kool, 1994).

As long as a sample is properly constituted, it is capable of capturing the salient
characteristics of the defined populatido accomplish this requirement, probability
sampling technique is required so as to come up with an unbiased sample (Mugenda

and Mugenda, 2003)Kisilu and Tromp (2011),indicate that probability sampling
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entails use of random sampling tladibws all entities in the target population to have

an equal chance of being picked

In this study, stratified and simple random sampling procedures wereSissdied
random sampling involves dividing the population into homogeneous subgroups and
then taking aimple random sample in each subgroup. Simple random sampling on the
other hand involves obtaining the wdkfined population and then picking the required
number through an established procedure. In the present gtadyarting point was

to determinghe number of schools whose students would participate in the study. The
schools (see Table 3.1) wereatified according to their sub countjglat is,public

day schools at Kamukuniji, Starehe and NjDatafrom Nairobi County Educational
Office showael that there were 22 Public Day secondary schools in the area of study.
Going by MugendandMugenda(2003), 30% oflte target population is sufficient in

a descriptive studyConsequently, 30% &2 gave seven schools. The simple random
sampling was usetb select the seven schodals the ratio of 2:2:3. Thisatio was
preferred because Kamuji and Starehe had six and seven public day schools
respectively but with a higher student population than Njiru which had nine public day
schools but a lower popuian (seeTable 3.1).

14 form three studds were selected from the sampled schtwsugh simpleandom

A standard class is supposed to have 45 students. 30% of 45 led to 14 sfidents.
class was selectedbeaus e t he f or mreconsiéred todbardlatitelwo 6 s w
new to the school and therefore may not have had a long exposure to the school domain
as their senior counterparts and may have been gfiyetoelicble data. hie form fours

were exempted as they wdrasy preparing foa major examKenya Certificate of
Secondary EducationfKCSE) and were therefore exempted from the study.
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Consequentlythe study involved8 studentsand 7 language teachers purposively
selected. Purposive sampling is a procedurestnedthe researcher seleztunber of

people believed to possess the desired characteristics and are therefore thbeght to
helpful for the studyKisilu andTromp, 201). Purposive sampling aglthe researcher

to xlect a case because it portragene characteristics that the researchishes to
investigate. In view of thisahguage teachers were considered reliable for the study as

they interact more with students on languagaficiency in both written and spoken

form and would be aaposi ti on to note t hoarnorethaghent s o
other teachersThe teachers completed questionnaires to provide their views on the

topic.

3.6 Research Instruments

Datausedfor this studywere collected with the help of questionnaires that were filled
by both students and teachers. Tf@lowing were the reasons why this tool was
preferred for data collectiofirstly, they can reach out to many respondents at a very
short time. Sincehe data werecollected in thelate afternom after classes, the
guestionnaire proved to be most effitieSecondly, it provides some sense of security
to the respondents since they do not disclose their identity. This makes the respondents
to give tuthful and reliable informatiorKothari and Pal§1993) observe thatsing
guestionnaireor collection ofdata isthe besinstrumentn a survey research as they
help in gathering data pertaining to opinions, at&tupreferences and perceptions of
the respondentd.he fact that language shift is a product of language attitude played a
crucial role in chodag questionnaires as tools of data collection. This is so because

guestionnaires are recommended for a study involving choice and attitude
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The questionnaisaused were therefore designed to hiree sectionsThese sections
were labelledA, B, C. (cf Appendix 1). Section A comped of simple answer
guestions which wouladentify the gender, ethnicity and lamage preference of the
respondentsThis was importanas the collected data would presaribrmation that
was required forthe third objective that sought tassess the impact of gender on
language shift among th@ung peoplan Nairobi County. Students also needed to
indicate their ethnicityn orderto providedata for he fourth objective whose aim was
to assess the effect of etbity on language shift among the youth in Nairobi County.
Section B interrogatetherole oflanguagechoice and ethnic languabg the youthin
different domainsn Nairobi Countywhile section C was &ikert scale to assist the

researcher to identiffheyou t h 6 s avartisimbtiedtengua dlairobi County.

3.7 Validity of Instruments

Validity is describedby Mugenda antlugenda (2003)asthe ability of an instrument
to be able to measure whaisiitmadeto measureAirasian and Gray (2000) explaimat
validity deals withissues such ashether one is measuringitible indicators of the
ideaand the accuracy of the results be extent of what it is meatd measure. The
instrument was validated by ascertainithg fact that the items were in lenwith the
statedobjectives of the studyValidation was further velfied through piloting of the
instrumentPiloting is the process through whiatresearcher puthe instrumentsin
this case questionnaire, to test a small sanip of the populatiorto provetheir
effectiveness (Kisilu an@iromp, 2011). According to Murray (2003piloting helps to
identify vagueness of items amgiestions for improvement. Orodho (20@es a
recommendatiothat thesample, which is to be used in the pilot stighguldbe equal
to 10% of the sample in the main study. Therefore, the pilot study invoke)
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language teachers and 10 students drawn fwan(2) schools. Participants in the pilot

studydid not participate in the main study.

3.8 Reliability of the Instruments

Reliability of an instrumentonsiders to what exteah instrument can generate similar
results when used two or more times to gather data from a given population ébeedy
Ormrod, 2005).A tool is considered aliable if itis consistenin yieldingthe same
outcome whemmeasurements of the same subjectsrepeated antbken under the
same conditions. Tprovevalidity of the curreninstruments, the data gatherfedm
the pilot study was used to work otithe reliability of te i nstr ument .
coefficient methodvas effectedo determine the internal consistency of itleen. This
method is suitablewing to the fact that it regugs only a single applicatioof the
instrument (Cohen an®&werdlik, 2005).In social science generally,acceptable
reliability coefficient ranges from 0.0 1.0 (George antMallery, 2003. Thus, the
itemsareconsideed reliable if thescale showa reliability coefficient of 0.7 and above
This figure is alwaysonsidered desirable for consistency levels (Fraeana@lVallen,
2000). A reliability coefficient 00.83was achieved in this study and consequehiy

instrument was taken to be reliable for usé¢his study.

3.9 Data Collection Procedures

In a reserech, data collection refers to gathering specific information aimed at proving
or refuting some facts (Kombo ardelno, 2006). Before engagingn the data
collection exercise, #etter of introduction was obtainedlom the Department of
Languages of Karata University This was required in order to gatrmission from

the National Commission for Science, Technology andvation (NACOSTI). The

letter ofauthorizationonce obtainedyastaken to the County Director of Education of
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Nairobi County for the @rmit to carry out the study. A copy of the permit was then
given to the Sub County Directors of Education in the areas of study. The researcher
then communidad the intention to collectata to the seven Principals in the sample
schools to make appropte arrangements on the date of data collection. The researcher
personally administered the questionnaires with the help of the class teachers in each
school and also presented the teachers' questionnaire to the language teachers. The
guedionnaires weresisuedo the students after classes in the afternoon of the specified
day to avoid interference with the school learning programmes, and later collected for

analysis.

3.10 Data Analysis and Presentation

The raw datahat wascollected was classified accang to attributes. In this study,
attributes were the languages chosedifferent contexts or domains by the youth in
Nairobi County. These languages include Shergnglish, mother tongue and
Kiswahili. The quantitative dateollected for objective oneavecoded, tabulated and
analy®d using descriptive and thematic statistics such as mean, frequency counts and
perceitages. The qualitative data weygganized in major themes and used to make
conclusions that helped to answes tesearch questisrChi-squardests were applied

in analyses of objective two weafftuwe €heobj ec
data from the likert scale wetessed to calculate the significance indexestablishf

there was &elationshipbetween gender, attitudedaethnicity and use of mother tarng

in social and formal domains among the youth in Nairobi Co8RgS version 22 for
windows was used in Analysis. The findings were presented in form of tables and

figures.
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3.11 Ethical Issues

Ethics is defined as thatanch ¢ philosophy that looksintone 6 s conduct an
as a guide t o o0neaddMugersld 2003). Researclieid deglevithd a
peopl ebs sensitive 1 nf ogreatntegrioyrwhohvdlmat e mu s |
harm others in the name afriducting their research. Besides, Mugenda and Mugenda

(2003) state that there are laws which prohibit unethical behavioucleady stées
thatresearchers could b@ced with extremelgmbarrassing situatiahsuch laws were

ignored. Moreover, the sjdzts participating in a research project also participate on

the basis of trust hendleeir privacymust beprotected under any circumstances

In view of theabove, the researcher indicatén® significance of the studyn the
guestionnaireand informel the respondents that the datdlected would only be used

for thestudy and not for any other purpose. An appeal was made to the respondents to
give their responses honestly and not to write their names or any other identification
details on the questionnaires. They were also assured of total confidentiality in the

exercise.

3.12 Summary of the Chapter

The foregoing chapter detailse methodology of how theusty was carried out. It
includesthe research design, location, population, sampling procedures, data collection
instruments and procerks. Chapter three alstearly describedata analysis methods

and ethical considerations g®&in the study. All sectiongeextensively detailed and

providejustification for each selected strategy.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND INTERPRETATION

4.1 Introduction
This chapter presents the findings of the study as well as their interpretation and
discussionThe chapter discusses the findings in line with the objectives of the study.

These objectives include

I. To assesshe extent to whichmother tongue is used isocial and formal

domains of Nairobi County by the youth.

ii. To examine the attitude the youth in Nairobi County have towards mother

tongue.

iii.  To establisiihe influence of gender variable amguage shift among the youth

in Nairobi County.

iv.  To determinethe effectof ethnicity on language diiamong the youth in

Nairobi County.

There are thresectionsoutlinedwhich include the demographic characteristics of the
respondentsThis section tries to investigate languatice in relationship to gender
and ethnicity. language choice in various domains such as home, church, scibol
friendship are sought. This aims at establishing the language didmerespondents
to enable the researchessess whether mother toegs one of the languages used in
the selecteddomains. Languageattitude comes next. Attitude is considered an
important factomwhich is thought to play an important role in language chdogh
descriptive and inferential statistics are usethéanalysis of the datatine study. The

findings are presented in form of tables and mégu The purpose of analysists
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explore the phenomenon of language shift agnthre youth in Nairobi Countylhe
information gathered for this study is organisedording to the research questions in

the questionnaires.

4.2 Response Rate

A total of 7 languageeachers anéi8 form threestudents participatl in the study which
represerga maximum (100%) response rdtanguage teacheos teachers of English
and Kiswahili were purposively used in this studyhis was considered necessary
because of instturaentdl ele inhteding @nd assessing the lear@ers
proficiencyin languagesThey would thereforstand a better chante noticewhen
mothertongueinterference influences languadady, acquisition and proficiency. The
findings from tlese datavould be indicative of whethanother bngue is in use among
the youthin certain domainsThe students were sampled to represent the many youth

in Nairobi County.

4.3 SocieDemographic Characteristics of Respondents

The study triedo establish the gender and ethnicity of studerttese data would be
important in providing answers to objeas/three and four in which the study would
establish the impact of gender and ethnicity on language Fhétimportancef this
gueston was to assessy possibility that there wasralatedness between gender and
ethnicity with the languages of choickie study also tried to establigie language

taught by participating teachers. The findings are presented in this section.
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4.3.1 Gender of Students
Students in the study were requitedndicate their gender. The purpose of this was to
enable the studassess the influence thfe gender variable on language shift among

the youth in Nairobi County.

= Series]
Male, 47%
47%

Series]
Female
53%, 539

= Male = Female

Figure 4.1: Gender of Students

The data fronthe studyshowedthat majority 53%(n=52) of the participating youth
werefemales while the male respondents accounted for 47% (n=46) of theipartis.
This meant there was a fair representation of the two genders in theBtadindings
also revead that there were more females than males attending the public D

secondary saols in Nairobi.

4.3.2 Ethnicity of Students

The study also sought to establish the ethnic representation of the participating youth.
They were therefore required to indicate their ethnic langoagthe questionnaire.

This wasnecessitated by the netml establish the rolef ethnicity on language shift
among the youth in Nairobi Countyhis data would asgisn determining ifones

ethnicity influenced their language choice and therefore lead to language shift
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Table 4.1: Ethnicity of Students

Ethniccommunity Frequency Percentage
Kikuyu 22 24%
Luhya 19 21%
Luo 18 19%
Kisii 4 4%
Kalenjin 2 2%
Maasai 1 1%
Somali 10 11%
Kamba 14 15%
Others 3 3%
Total 93 100%

Findings in Table 4.1 show that 24(n=22) of the students were from the kikuyu
community, 21%n=19)from the Luhya community while 19¥¢h=18)were from the

Luo community Also, there were 15%n=14)Kamba, 11%{n=10) Somali, 4%(n=4)

Kisii, 2% (n=2) Kalenjin and % (n=1) Maasai among the respemtis. The findings
show a good representation of most of the ethnic communitiesriga. The findings

also showthat there were neKenyan ethnic groups such as Congolese, Sudanese and
Nubians.These were referred to as othdisese findings agree with Batibo (H)Qhat
Kenya issocety in which many languages are used concurrently. Batibo clearly
indicates that Kenya has o2 ethnic languages are in ug&ccording to Webb and
Sure (2000, theseethnic languages are clustdr into three families. One such

classification is the Bantu family comprising béihyia, Kikuyu, Kikamba, Embu,
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Swahili and KimeruThe second langge family is Cushitic languag&he family has
Boran,Somali and Rendile steakei®he third family is theNilotic language family
which belongs to th&alenjin, Dholuo, Teso and Maas&rom the findingsit is clear
that,thesample of students wasell distributed among the existing communities in the
country.The sample size also gave a distributiort Hyeees to that given by Webb and

Sure(2000) of Kikuyu, 20%, Dholuo 14%, Luhyia 13%.

4.3.3 Language Taught by Teachers
Teacherpatrticipating in this studyere asked to indicate the language that thegtta
The datacollectedrevealed that 29% (n¥2aught English while 71% (n=5) taught

Kiswabhili.

® Kiswahili = English

Figure 4.2: Language Taught by Teachers

The findings, therefore, show that teachers of both subjetich are English and

Kiswabhili were represented in the study.
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4.4 SchoolPolicy on Mother Tongue

Teachersvho wereparticipating in the study were asked to indicatsatt hei r school
policy onthe matter pertaining tihhe use of mother tongue by students All 100%

(n=7) teachers indicated that mother tongue was protibiéhin and without the

classroom. In addition, the teachers indidatieat studentavho werefound using

mother tongue were punistl. Indeedone of the respondents had
no mother tague and failure to adhere to tloissts a studera punishment of buying

literature books and summarizing them within a wegkother respondent added that:

AA student who is reported to be using mo

ofdnsha®or compositions. 0O

The findings, therefore, shatlvat use of moth@ongue was greatly restrictedpublic
day secomlary schools. This same view is brought outNbyganbi (2002)in his
statement thafenya iswell endowed with many ethnic languagkesieed he indicates
that ethnidanguages spoken in Kga exceed 42 languagé$owever,he points out
that there is dias towards the use &inglish and Kiswahilivhich dominateover the
numerous mothdongues.This situation occurs because the two languages besn
elevated as the officidnguages andherefore have been found to encroach dios
previously occupied by thadigenous languagdlugambi further states th&nglish
enjoys a number of privilegesch as being used fagducation purposes, forfafial

use and in internationabmmunicatiorwhile Kiswahili is the national language.

Indigenous languagd®weverare relegated farse inthe home domains and for inter
ethnic communication (Mugami®2000). Similar sentiments arexpresed by Batibo
(2005), who sees th€enyan education policy atiscriminative in power allocation of
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roleswhereEnglish is privileged athe medium of instretion in the urban areas at all
levels. The findings further echaviichieka (2000) observationthat the Kenyan
educatiorpolicy unfairly distributes power to languages and hasallt given African
languages aery low deal. Tie policy has denied the African languages a domain of

use inintellectualrealms thus condemning them as home languages only.

4.5 Preferred Languages in School &Curriculum Activities

Teachers ithe study were asked which languages the school preferred studems to us
in Co-Curriculum activities sch as sports, drama and music festivals. All 100% (n=7)
teachers indicated that only English and Kiswahili wereegpredl by the school. This
shows that mother tongue was discouraged among students everCirriolum
activities. This is similar to views expressed Michieka (2005) who questions the
modality used in power distribution among the language in use inotetry The
finding of the present studig alsoin agreement withlthe findings ofOluoch (2017)
which stateshat cespite the benefits of use of mother tongue as the language of
instruction in lower primary in schools in the rural areas, many prirsengols in
Kenyado notuse it for instructionThe finding is also in agreement with Owe{2010)
observations that though the education policy recommends that primary schools use
mother tongue in the first years of education, majority of these schmitg @pposite.
They use English and Kiswahili and ignore the policy guidelibs.schoolsend up
prioritising Endish and Kiswahili as the languages of instructidhe findings also
agree withMugambi (2002) in his observation that the language paficienya
recognises English and Kiswabhili as official languagesthetindigenous languages

are ignored. He further posits that indigenous languagesnéyeecognised as only
suitablefor household use and for integhnic communicationTherefore, theschools
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especially the public and community schools in Nairobi are not able to adapt Kiswahili

exclusively for reading instruction asrescommended by the Ministry ofdHcation

4.6 Extent of Mother Tongue use in Social and Formal Domains
The stug soudnt to establish the degrée which the youth in Nairobi County use

mother tongue in social and formal domains. The findings are presented in this section.

4.6.1 Language Used by Students outside the Classroom

Teachers in the study were asked to indiedtech language the students preferred to

use outside the classroonhis informationwould send som light on students
language preference when communicating with close associates such as friends and
peersBeing the implementers of the curriculuteachers would be interested in what

students did inside and outside classrpbance the need to seek their opinions.

Table 4.2: Language Used by Students outside the Classroom

Languages(s) Frequency Percentage
Sheng 3 43
Mother tongue 1 14
Kiswahili 2 29
English 1 14

A high percentage 043% (n=3)of the teachers saithat Shengwas preferred29%
(n=2) of the teacherspoke in favour ofKiswahili as the languagesed outside
classroonwhile 144 (n=1) of the teachermdicatedthatmother tongués used outside

classroomThe findings also showed that only 14% (n=1) of the students use English
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outside classroonThe findings, therefore, show thather tongueavas still used by
students even though it was agaitig school policy. The findingsra in agreement
with Kamwangamalu (2000) who eg a case wheegyoung Kenyan has thréenguage

at his disposal in anrban Kenyan contexindeeda young boy uses mother tongue or
ethnic language at home, Kiswabhili 8hengat play and English at school or church.
The findings also agree with those of Gogona®9920The two scholars argubat
language shift or language maintenancegdkéerent directions depending on outside
factors that shape the attitude of bilingspéakers.The indings show that mosf the
teachers 43% said that Sheng wagtlee e most popular languag&hisseemdo agree
with the claim that young peoplese Sheng for group identity and cohesiveness
(Muaka, 2011). Ghiora (2002) calls it thedsic language for thgouth. The findings
match those frorthe study by Awetwe (2013}hat theuseof mother tonguéed to low
performance irEnglish in public day secondasghools of Gatundut also emerges
from thestudy that mother tongue interferegh the way sudents write and pronounce
English words. Consequently, the study reveals that mother tonguenegatively

affectsthes t ud e nt s Oin parobifCartyi e nc y

4.6.2 Language Used between Parents and Students within the School

Teachers inthe study were requestdd indicate what language students used to
communicate with their parentsthin the school premisesshool.Parentsn day public
schools visit te school when invited for varisueasons such &s do a follow up on
performancefor discipline cases or for occasions such as prize giving ceremonies. The
study sought to know the language used between parents and their children during such

Visits.
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Table 4.3: Language Used between Parents and Students within the School

Languages(s) Frequency Percentage
Mother tongue 4 57
Kiswabhili 3 43

English 0 0

Majority (570) (n=4) of teachergndicated thaimother tongue was used while%3
(n=3) indicated that Kiswahili was used. This dam explained based on the fact that
some parentsnly understood their mother tongue and or Kiswahili heheeuse of
the two languagesThe findings,therefore,are in harmonywith Subhai@ $2007)
findingsthatstatealthough parents always use ethl@nguages and that other soes

of heritage languge arepresent in thdhome environmenghildren generally take no
interest and live theiown separate worlds and interact with heritage languagse user
only when absolutely necessamhe findngs are however in confliatith studies by
Errihani (2008) ad Tawalbehet al. (2013) who found that mother tonguasstill in
usebetween parents and their childréihe findings are also inigshgreement with
Mugane (2003)Michieka (2005) and Mugambi (2002) who indicate that the young
Kenyanshave deviated frornthe use oftrilingual pattern by casting away their ethnic
languages and replacing them with English, Kiswahili and Shemgabove findings

clearly show that mother tongue has not yet been thrown out.
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4.6.3 Language Used by Students in Communicatiomith their Friends
Students in the study were asked to indicate what language they used when they were
communicating witrsame sex friendand membeyof the opposite sexthe finding

would shed light on the implication of gender on language shift.

700
60%
50%
40%
30%
20%
10%

” 0.0

English Kiswahili Sheng

B Oppositesex M Same sex

Figures4.3: Language Used by Students in Communication with their Friends

Findings inFigure 4.3 show th&8% (n=67)of the students indicated that Kiswabhili

was the most populdanguage when students werergounicating withsame sex

peers The indings also show thd&1% (n=50)of the students used Engliglinen they

were communicating with members of the opposite sex. The findings, thegdfore

that the students cho#iee language of communication deperdon who they were
communcating with. This is similar tahe findings of Michieka (2012) that Kenyans

have always chosen theariguages to fit specific contextadeed, there ia language
chosenfor formal domains such as learning institutions, govemminstitutions,
among others; language for social domains such as clubs, sports and other social

activities; and language suitable for family domain. The findinlgas/everin contrast
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with the studies byGogmas (2009) Habtoor (2012)and Hamdani(2012) who
discovered that the youth resisted usimgther tongue anactually, mostnever used it

in any domain

4.6.4 Language UsedYStudents in Various Contexts

The students were asked whether they ever used their ethnic language in any domain.

= Series]No,
36% 36%

= SerieslYes
64%, 64%

= Yes = NO

Figure 4.4: Use of Ethnic Language by Students

Findings in Figure 4.4 show that majority 64% (n=63) used their ethnic language at one
time. The firdings, therefore, show that uskvernacular is prevalent among the youth

in Nairobi. This firding is in contrastvith Mugambi (2002), Mugane (2003) and
Michiekad $2005) studiesthat young Kenyans no longer give loyalty the three
languagepattern of mother tongue, Kiswahili and Englishand unfortunately, the
languages on theeceiving end ard¢he indigenous langages The youth have no
function for these language$he finding is also in conflict with Batibad £2005)
observation that subtractive bilingualism brought abouhbypromotion oEnglish to
official position has imacted negatively on mother tongue acquisiti@ansequently

the learning of English lead to los§ domain for themother tongue.The findirg is

also in contraswith the findings of Gogonas (2009Habtoor (2012)whose study
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revealed that youth had insignificaability to comprehendspeakread and translate
mother tongue languagdamdand §012)study also contrasts with thefedings as
it revealsthat the youth keep off frommother tongue ahmajority never usé under

any circumstances

The studyalsosought to find out from thstudents what language they @wdenome.
Table 4.4 below highlights the frequency and percentages used by students:

Table 4.4: Language Used lg Students at Hone

Language (s) Frequency Percentage
English 1 1
Kiswabhili 48 64
Mother Tongue 6

English + Kiswabhili 3 4
Kiswabhili + Mother Tongue 6

English + Kiswahili + Mother Tongue 1 1
Sheng 9 12
English +Sheng 1 1
Kiswabhili + Sheng 1 1
Total 76 100

Findingsin Tade 4.4 show that Kiswahili 64% (n=48yas the mostly preferred
language of communication by students while at hdrhe.second most popular was
Shengwith a12% (n=9)preference8% (n=6)of the studentased mother tongu&he
findings also show thaEnglish 1% (n=1)was least popular in this contexthe
findings, theréore, show that the studenisedmother tongueknglish and Kiswahili

at home. The finding is in agreement with Mugane (2@B8) ethnic languages are
mostly chosen for communication the home domain but there is a possibility that
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they mightlose this domain of use toespecially among the young people and in future
generationslt however disagreewith Kamwangamalu (2000) who indicates that a
young Kenyarboy in the urban conté uses mother tongue at home, Kiswabhili and
Sheng at play and speaks English at school or church. This alstisagreement with
Mu g a mD0&)gindings that irdigenous languages are reserded use at the
household level and for int@thnic commurtation. The inding is also in
disagreemenwith the findings of Gogonas (2009Habtoor (2012)and Hamdard s

(2012)studies that theiseof mother tongudy the youth is negligible

The students were also asked tagatk the language (s) they useommunicate when
in church.Tablefive below highlights the language (s) usgdcthurch:

Table 4.5: Language Used ly Students at Church

Language (s) Frequency Percentage
English 25 30
Kiswabhili 39 48

English + Kiswabhili 17 20

Sheng 2 2

Total 83 100

Findings in Table 4.5 show that 48%1=39) of the students used Kiswahili at church
while 30% (n=25) used English20% (n=17) use a combination of Englishd
Kiswahili while 2% (n=2)use Sheng at churclihis may e explained byhe fact that
majority of churches in Nairobi conduct theiligious services in English and
Kiswahili. The findings, therefore complyith Muaka (2011yiewsthat Kenyan yothn
live in asocietythat is open to changes that also enathles tointeract with different

linguistic varieties. As a habit, they atdato use these different languafmdifferent
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functions. Each of thesdtuations make them construct different languatentities
that are controlledy their experiences. THmdings are ilmgreement with Dweik and
Qa wa (2@15) postulationthat Arabs of Quebec mixhese languages in their
neighbourhoodlomains with friends, and media. Thentlings are also in agreement
with Hamdand €012)study thaemong university students in thiest and thirdgrades

of Pharmacy antanagement Programs the University of Garut, there is plenty of

codemixing.

The students were also asked to indicate the language (s) they used to communicate
when in school. Talde 4.6 highlights the commonly used languages by students at
school.

Table 4.6: Languages Used ly Students at School

Language (s) Frequency Percentage
English 26 27
Kiswabhili 16 17

English + Kiswabhili 45 48

Sheng 6 6

English +Sheng 1 1
Kiswabhili+ Sheng 1 1

Total 95 100

The findings show that 48%tn=45) of the students used English and Kiswahili while

in school, 27%n=26) used English only while 17%n=16)used Kiswahili onlyOnly

6% (n=6) used Sheng and an insignificant number, 1% (n=1) used a combination of
Kiswahili and ShengThis may be byhe fact that English and Kiswabhili are official
languages in Kenya and hence have gained acceptance in many domains including

public institutions such as secondary schools. fih@ng is similar tothefindings of
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Mugambi (2002) and Michieka (2005) that English and Kiswahili are the preferred

languages in professional and educational circles. The fisdamgc u r

wi th Muga

observation that the fate of ethdanguages is compounded by the fact that there is no

benefit associated with their mastery.

47St u d AAtitude fowards Mother Tongue

The study sought to examine the attitude the youth in Nairobi County have soward

their mother tonguelhe findings are highlighted in Table 4.7 below:

Table 4.7: Student sb

Attitudes

towards Mot her

Statement SA |A U D SD | xI s?
Mother tongue is useful in 3% | 12%| 15% | 34% | 36%| 3.86 | 1.129
expression of scientific and

technological information

Mother tongue is outdated. 9% | 19% | 13%| 36% | 22% | 3.45 | 1.267
The government should start a | 28% | 32% | 11% | 19% | 10%| 2.51 | 1.334
policy for preserving Kenyan

mother tongues

Mother tongue should be 2% | 10%| 6% |40%|42%|4.11 | 1.026
introduced at the higher levels o

education

Proficiency in mother tongue is | 13% | 20% | 21%| 24%| 22%| 3.23 | 1.340
crucial for the job market

Mother tongue proficiency 35% | 23% | 2% | 16% | 24% | 2.72 | 1.642
negatively affects performance i

KCSE.

Mother tongue use enhances | 36% | 31%|9% | 12% | 12% | 2.33 | 1.378
tribal animosity.

Total mean 22.21| 9.116
Average mean 3.173| 1.302
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SA = Strongly Agree A = Agree U = Uncertain D= Disagree SD = Strongly disagree

= mean s2 = Standard deviation

Majority (70%) oftherespondentdisagreed that mother tongue is useful in expression

of scientific and technological information. However, 58% disagreed that mother
tongue is outdated. Majority (60%) of respondents agreed that the government should
start a policy for preserving Kenyan ther tongues. Majority (82) disagreed that
mother tongushould be introduced at the higher levels of education. Findings in Table
4.5 indicate that 46% of respondents disagreed that proficiency in mother tongue is
crucial for the job market. Majority (58%) agreed that mother tongue proficiency
negatively affed performance in KCSE. In addition, 67% agreed that mother tongue

use enhances tribal animosity.

The average mean was 3.1¥31.302 indicating a general lack of agreement with
statements put to the students. This implies that students had negativesattituards
mothertongue,as hey did not find it very useful or very importaiie finding is in
agreement wittMichieka (2005) tht thereis no domain left for the mother tongues
hencencreasinghe danger of shifig. The finding isalsoin agreementvith Garci@ s
(2008) argumentthat parens do not encourage the use ahother tongue languages
because they add no value to their childr€éhe finding isalso consistent with
Mugan& €003)findings that mother tongues will nstirvive,as the youth doot see
their usefulness in their mastery except for Kiswalfiie finding is also in agreement
with Bongeni and Kapfp $2007) argumentthat students see English as the language
that can push them to greater prosperity and futureadedincementThe finding is,

howeverin disagreement with Dweik and Qawag2015)study thafound that Arabs
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of Quebec mix their mother tongue language in the domain of neighbourhood, with

friends, and media.

The finding isalsoi n di s agr e e m¢€Aaor)claim thahwhild garedts and
pupils havea positive attitude towards the use of English as a language of learning and
teaching and an additional langgain schools, the educators haeegative attitude
towards English as a language of learning and tegand as an additional language

in schools. The finding is further in disagreement with Abuhm&2D14)study that

t here ar e p attgudds towads usng Arabe im EFL 6lasseRhe students

in the study preferred the use of Arabic forivas situaibns and reasons. The finding
alsodisagres with Galelyd §€015)studythatthe affective component eatttitude had
weaker tiewi t h studentsdé performance i na mothe
significant difference 1w how teachers and studs perceived mother tongue.

4.8 Influence of Gender on Language Shift among the Youth

To assess the influence of gender variable on language shift among the ydaitiolm
County,Chi-square tests were applibdtween the gender of students and the various
indicators of language shift in the stu@hi -square tests are highlighted in Table 4.8

below:
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Table 4.8: Chi-Square Tests between Gender and Language Shift

G 2 |df| Sig.
Language Used by Students in Coomtation with 18.143| 2 | 0.000**
Friends of same sex
Language Used by Students in Communication with 2.169 |2 | 0.338
Friends of opposite sex
Use of mother tongue 1.18 |1 |0.277
Language used at home 10.482| 8 | 0.233
Language used at church 6.664 | 3 | 0.083
Language used at school 13.144| 5 | 0.022**

** Significant at 95%

The findings show tha significant relationshipf ( 6 2 =1 8 . 1 4wks detpcte® . 0 5)

between gender and the language used by students in communiggtiGame sex

peers The findingsalss how t hat there

was

a signific

p<0.005) between gender and the lamguased at school. The findingberefore,

clearly demonstratéhat gender influenced language shift. Tisisn agreement with

outcomesf Labov (2001), Ekert andMcConneltGinet (2003), Winter anBauwels

(2005) Garret(2010) and Mesthel et al (2009) studies that there argatistically

noteworthyrelationships between gender and language dii#.finding is however

in contrastwith Granhematt al. (2015)study in whichgender was found not to

determine théanguageto usein thedomain of language us

Cross tabulation between the variables in the significant relationships were conducted

to enable the researcher gain a deeper undenstpotithe said relationship£ross

tabulation of gender and language used by studer@smmunication with friends of

the same sex was conducté&te findings are highlighted below:
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Table 4.9: Cross Tabulation d Gender and Language Used &étween Same Sex

Gencer Language used

English Kiswabhili Sheng

N % N % N %
Female 11 85 27 50% 0 0
Male 2 15 27 50% 12 100
Total 13 100 54 100 12 100

The findings show that majority (85%9n=11)of thosestudentsvho used Enigshin

communication with friends of treame sex were femaléelhe findings also revetiat

all (100%)(n=12)of Shengusersn communication with friends of the same sex were

males. Thereforejt generally means th&male students were more likely to be using

English while male students warere likely to be usinghengn communication with

friends of the same sex. This findingisi agr ee ment

W2012)studyH a md a n |

which found hatgendergender was a key determinant in language choice. The study

established that #&@males used codurixing; only 32 males did the samiéhe finding

also contradict€lyned €003)finding that males shift to majity language faster than

women do Cross tabulation of gender and language usedudests in school was

conducted and findings ahgghlighted in Table 4.10 below:
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Table 4.10: Cross Tabulation of Gender and Language UsedybStudents in School

Gender Language used
English | Kiswahili | English + Sheng | English + | Kiswahili +
Kiswabhili Sheng Sheng
N | % [N [% N % NI% [N |% N %
Female| 15|58 |6 |38 |29 |64 0|0 0O (O 0 0
Male |[11(42 |10 |62 |16 |36 6 {100/1 |100 |1 100
Total |26|100|16 [100 |45 |100 (6 |100/1 |100 |1 |100

Findings in Table 4.10 show that majgrof the femalesised English (5®) (h=15)or
English and Kiswahili (64%n=29) The findings also shothat majority othe males,

used Kiswahili (62%) (n=10)Sheng(100%) (n=6), English andSheng(100%) or

Kiswahili and Sheng(100%) The findings, therefore, show that in school, female

students were more likely to use English while male students weeelikely to use

Sheng There was a balance in the use of Kiswadmtiong male and female students

while motter tongue was not used by eith&rhe findings, therefore, shotlat both

female and male students used languages differently and thereforeagansguft

occurred differently between the two genders. This finding is therefore, in agreement

with Nicholas (1978), Murkherjee (1996, 2003), Clyne (2003), Wardhia$g8b06)

studieswhich established that there was a notable difference in the use ofagag

along gender lines. The finding, isowever in disagreement with Granhemait

al 6s

(2015)study in whichgendelis nottaken to be determinant of laguage choice in the

domain of language used
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4.9 Impact of Ethnicity on Language Shift among thérouth

The study sought to assess the impact of ethnicity on language shift among the youth

in Nairobi County. To achieve this, ebguare tests were conducted between etignici

of students and the variouslicators oflanguage shift in the study.

Table 4.11: Effect of Ethnicity on Language Shift

G 2 | df | Sig.
Language Used by Students in Communication with Frien 21.789| 14 | 0.083
of same sex
Language Used by Students in Communication with Frien 19.839| 14| 0.135
of opposite sex
Use of mother tongue 12.734| 8 |0.121
Language used at home 56.426| 56 | 0.459
Language used at church 22.617| 24| 0.543
Language used at school 30.423| 40| 0.863

Findings in Table 4.1 The studyshowed nosignificant relationship between ethnicity

and any of the indicators of languagjgft. The findings implyhats udent s 0

et hn

did not influencethe languages used or language shift in their communication. The

findings are, therefore, in disagreementh thefindings of Grillo (1989), Gurr (2000),
Labov (2001), Duruaka (2004), Eme (2004), Shelton et al. (2006), Shanr®#),(20

Thomas (2011) and Omordad§2012) studieswho reporteda relationship between

ethnicity and language shift.

4.10 Summary ofthe Chapter

Chapter Bur presentghe findings of the study. The findingsepresented in the order
of the study ofectives. The findings compriskescriptive and inferential analysis and

arepresented in the form of tables and figures. Presentation of findiagsompanied
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by interpretation and discussion of the findirigse nexichapter presents the summary

of the findings, conclusions and recommendations.
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CHAPTER FIVE

SUMMARY OF FINDING S, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction
This chapter presents the summary of findings presented in the previous chapter.

Conclusions and recommendations are also presented.

5.2 Summary of Findings
The purpose of the study was to explore thenomenon of language shift amadhg
youth in Nairobi CountyThe major findings of the study are presented below in respect

to the study objectives.

5.2.1 Extent to Which the Youth Use Mother Tongue

Majority 64% (n=63) of students had used their etharglage at one time. Mother
tongue was used by only 8% of the students at home. Mother tongue was never used in
school and church among the resgents. The study revealed thd% of the teachers
indicated that mother tongue was used among studentseotitsidlassroom. Majority

(57%) of teachers indidad that mother tongue was udsdstudents to communicate

with their parentsvho came to visithe school.

5.2.2 Attitudes of the Youth towards Mother Tongue

The study found that majoyit(70%) of responents disapproved the statement that
mother tongue is useful in expression of scientific and technological information
Majority, (82%) also did not support the opinighat mother tongue should be
introduced at the higher levels of education. The studyddhat 46% of respondents

disagreedvith the claimthat proficiency in mother tongue is crakfor the job market.
101



However, majority ofthe respondent studen{58%) agreed that mother tongue
proficiency negatively affects performance in KCSE. In addjti®7% agreed that

mother tongue use enhances tribal animosity.

5.2.3 Influence of Gender on Language Shift among the Youth

The higher percentage53% (n=52) of the respondents wefiemales while the male
respondents accounted for 47% (n=46) of the ppatits. The study found that there

was a significant relationship (62=18.14:
used by students sommunication with friends of the same s&ie findings also show

that there was a si g4pk0.005ubetiveen gehdartandthe s hi p
language used athool. Further analysis revealit majority (85%) ofhe students

who used Englisin communication withrsame sefriendswere femals. The findings

also showed that all (100%j those who use8hengn communication withsame sex

peerswere mals. Findings Bowed that most of the femalesed English (56%) or
Englishand Kiswabhili (64%) The findings also showed that majority of those who used
Kiswabhili (62%),Sheng(100%), English an@&heng(100%) or Kiswahili andSheng

(100%) were make

5.2.4 Impact of Ethnicity on Language Shift

On the issue of ethnicityhe study foundout that 24% of the students were from the
kikuyu community, 21% from the Luhyeommunity while 19% were from theub
community. However, the study fouma significant relationship b&een ethnicity and

otherof the indicators of language shift.
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5.3 Conclusiors

The studyconcludedhat although majority othe youth are quite familiawith their
mother tongue, the extent to which the youth use mother tongue in social and formal
domains is very low. The youth use their mother tongue sparingly and in very limited

contextssuch as at home or when their parents visit their schools.

Thestudy also concluddhat in terms of attitude, the youth show no language pride in
their mother tongues. Instead, they have little regards towah#scethey hardly use

it except in very limited domains.They consder their ethnic languagess non
beneficialand asource of tribal animosity. This attitude comes from the fact that mother
has no special domain for use in Nairobi and no effort is made by parents or the
government to maintain these languages. Secondlyesfigction in the usefanother
tongue in schools adds to woes of these langudgeshers in the study reported that
use of mother tongue in school lsad punishmentWith most people in Nairobi
County being bilingual, other languages are often time chosen hence slowly pushing
mother tongues out of the waVhis hasplayed a key role in bringing abolainguage

shift among the youth in Nairobi County.

The studyalsoconcludeghe gender variable has a contribution towards language shift
among the youth in Nairobi Counfihis is beause boys differ from girls in the use of
various languagedt emerges that gender plays an important part in language choice
among the youthn Nairobi County because whdamale studets choose€o use

Englishto speak to same sex friendseir male canterpartsare more likely to use
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Shengwith friends of the same sebk school, female students arere likely to us
Englishwhile communicating witfiemale studentw/hile their male counter partse
more likely to usé&shengwith their male peerKiswahili is used equally among male

and femalestudents while mother tongugnot used at all.

On effect of ethnicity on language shift, this stedycludes that ethnicity plays no role

in language shift among the youth in Nairobi County. The yoigplals little or no
langua@ allegiance, language pride or language awardndabir ethnic languages.
This may have emanated the negative attitudes found among the youth towards their
mother tongue. This may also be attributed to the ttaat the curent study was
conducted in Nairobi which is muléthnic and where Kiswabhili and English are widely

usedt o cater f or ¢ o mmthenebytsuppressing tha moghersoggee. n e e d

5.4 Recommendations

This studyhas highlights a number of importacommendationthat the Ministry

should consider to avert the looming disaster. First, the MinistBdatationshould

relax the current policy to create roofar communication in mother tongue among
students in extra curriculum activities. In suwattivities, songs and drania mother
tongue should be encouraged. This will prevent loss of mother tongue languages and
culture. Researchein the field of education should conduct studies to find out best
practices on how moéhn tongue can be used alside English and Kiswabhili without

the former affecting performance of students in the two main languages.
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5.5 Areas for Further Study

The current study was done in an urban setting with a convergence of many ethnic
groups Future studies can be carriedit in rural areas focomparative purposes.
Further sudies can also be conductedpmivate schools tprovide a different view on

the relationship between selected variables. A similar study can also be carried out in
public universities where ethniavérsity is larger and where use of mother tongue
outside class is not restricted to enable a greater analysis of the impact of ethnicity on
language shift. The study recommends inclusion of more variables in similar studies
such as sockeconomic charactestics and resience. Future studies can aleok at

how language shift has affected culture
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APPENDICES

Appendix 1: Questionnaires for the Students

The purpos of this questionnaire is to gather information for use in the study to
examine language shift among the youth in Nairobi County, Kenya. You are kindly
requested to respond to each question by ticking the appropriate response where
applicable or by writig in the space provided. Your responses are going to be treated
with total confidentiality. This questionnaire will not be used for any other purpose
apart from for the purpose of this study.

Do not write your name

Secton A: Socio- Demographic Rofile
1. Indicate your gender by ticking the correct choice.

a) Female ()
b) Male ()

2. Indicate your ethnic community K{sii, Luhya, Kikuyu et

/////////

() Opposite sex friendsééeééeéecéecéecécecéce

rrrrrrrrrrrrrr

(i) Sameex friendséééeeéeeéeééééécée

Section B: Language used in various domains

1. Do you ever use your ethnic language?
a) Yes ()

b) No ()
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2. What language do you use in the following domains (contexts)?

(a) Home

(b) Church

(c) School

SECTION C: Attitudes towards Mother Tongue

The following statements refer to the way young people feel about their mother tongue.
Show the extent to which you agree with each statement.

Key: S.AT Strongly Agree, A T Agree, Ui Undecided, D i Disagree,

SDi Strongly Disagree

STATEMENT SA |A U D SD
1. | Mother tongue is useful in expression of
scientific and technological information

2. | Mother tongue is outdated.

3. | The government should start a policy for
preserving Kenyan mother tongues

4. | Mother tongue should be introduced at the
higher levels of education

5. | Proficiency in mother tongue is crucial for t
job market

6. | Mother tongue proficiency negatively affect
performance in KCSE.

7. | Mother tongue use enhances tribal animos

~Thanks for your participation and your cooperation~
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Appendix 2: Questionnaire for Teachers

The purpose of this questionnaire to gather information for use in the study to
examine language shift among the youth in Nairobi County, Kenya. You are kindly
requested to respond to each question by ticking the appropriate response where
applicable or by writing in the space providatur responses are going to be treated
with total confidentiality. This questionnaire will not be used for any other purpose
apart from for the purpose of this study. Please do not include your name or the name

of your school. The information providediMbe treated with total confidentiality.

2. What is theschool policy on mother tongue @se............cccccvvvvvvimnnnee

3. Which language do the studept®fer to use outside classm®d

,,,,,,,,,,,,,,,,,,,,,

rrrrrrrrrrrrrrrr

b) Drama
festival séééééécéééeaeedd.. ...

c) Music

rrrrrrrrrrrrrrrrrrr

festival ééééééééeéeécééceeéecee.......

5. Which language do the parents use with their children within the school

,,,,,,,,,,,,,,,

Thank you for participatingin this study
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Appendix 3: Public Secondary Schools in the 3 SuBGounties

FIRST QUARTER, APRIL 2015 REPORT

STAREHE SUB-COUNTY
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= %) w| O = | 5 (%3
zZw0 > L ©) oI
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DR.RIBIERO SEC. 31312133 [11 367 |367 26 [26 D
PUMWANI SEC 41414141 4116 |562 9 27 42 86 D
JAMHURI 6|1 6| 6| 6| 6 24 961 |961 56 (42 |B
STAREHE BOYS 6 | 77| 7|7 28 (10401040 O |56 51 |B
GIRL SCHOOLS
NGARA GIRLS 5155|4418 [863 0O 863 48 39 B
PANGANI GIRLS 6 16| 6| 6|6 24 11138/ 0 113849 |47 B
PUMWANI GIRLS 2121222 8 295 0 |295 [18 (13 D
ST. TERESASGIRLS 313 3]| 3] 3[12 (464 0 464 29 [23 D
MIXED SCHOOLS
C.G.H.UMIXED 1]1]1(1 181 | 97 (84 [10 6 D
NDURURUNO 212121212 8 1371 1235 136 |18 |17 D
COUNTY GIRLS 211111212 6 1183 | 96 |87 |16 10 |B
TOTAL 40 |40 139 [40 140 [159 |6425)2805 30941368 [310
Di Day Schools B i Boarding

School
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KAMUKUNJI _SUB-COUNTY
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53 L o 1 e 55
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BOY SCHOOLS
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NJIRU SUB-COUNTY
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Appendix 4: A Map of Nairobi County
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Appendix 5: Letters of Authorization

N

Inspiring Innovation and Leadership

KARATINA UNIVERSITY
OFFICE OF THE DEAN
SCHOOL OF EDUCATION & SOCIAL SCIENCES

Tel. +254 - (0)729721200/ 0202176713 P.O. Box 1957 - 10101
Email: sess@karu.ac.ke KARATINA, Kenya
Ref: KarU/RC/SESS/2016 Date: 7th December, 2016

Ministry Of Higher Education, Science and Technology
National Council for Science and Technology

P O Box 30623 - 00100

NAIROBI

Dear Sir,

RE: ROSEMARY WAMAITHA KIMANI - E229/2475P/13

This is to confirm that the above named of Admission No. E229/2475P/12 is a Bonafide Post
Graduate student of Karatina University Department of Languages, School of Education and
Social Sciences, pursuing Master of Arts in English and Linguistics.

She has finished course work and has defended research proposal. She is recommended to
collect data for her thesis entitled: “Assessment of Language Shift among the Youth in Nairobi
County, Kenya”.

Ms. Kimani is a hardworking student and dependable. She is a dedicated person of sound
academic and social interaction. She has also acquired Computer Skills alongside her Post
Graduate Degree. The results are in process.

I would therefore on behalf of Karatina University, School of Education and Social Sciences,
recommend her for any necessary assistance that would enable her to further her career.

Thank you,

e

Prof. JOHN MWARUVIE
DEAN, SCHOOL OF EDUCATION AND SOCIAL SCIENCES
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