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Background to the Study

Discipline is regarded a key element of human behavior, serving as the foundation for maintaining order and achieving

collective goals within any organization

 Cases of unrest, such as school strikes, destruction of property, bullying, emotional abuse, discrimination and social isolation,

blackmail, threats, insults, ridicules, exclusions and violence have been reported across the country

 The management of student discipline is a fundamental aspect of maintaining an effective learning environment in secondary

schools

Gender orientation is known as a person's sense of self which is determined by their romantic interests, associated behaviors,

and affiliation with a group of people who share those interests

 In Kenya, the number of students with divergent gender orientations in secondary schools, tertiary colleges and universities are

on the rise

 These expectations for individuals to conform to established gender norms are mirrored in the school setting, where students

are anticipated to adhere to gender-specific codes of conduct, dress codes and behavioral norms

 This environment can be challenging for students with divergent gender orientations

 Education stakeholders may approach discipline issues involving these students with bias



Statement of the Problem 

Discipline matters in schools has been a matter of concern to the government as well as education stakeholders

 The schools in Central Kenya have reported discipline cases; students’ unrest, such as school strikes, destruction of property,

bullying, emotional abuse, discrimination and social isolation, blackmail, threats, insults, ridicules, exclusions and violence

 Several studies have reported the presence of students with divergent gender orientations within Kenyan schools

Many education stakeholders do not have the skills to successfully manage these students within the school environment

 In some schools, there have been attempts to address these issues through counseling services

 There is lack of understanding and preparedness among education stakeholders to effectively manage discipline issues related

to divergent gender orientations.

 This study assessed education stakeholders’ perceptions on management of discipline of students with divergent gender

orientations in secondary school in Nyeri County, Kenya



Purpose of the Study

To  investigate education stakeholders’ perceptions on management of discipline of students with divergent gender orientations in 

secondary schools in Nyeri County, Kenya 

Research  Objectives 

i. To determine the perceptions of educational stakeholders on prevalence of discipline issues among students with divergent

gender orientations in Secondary schools in Nyeri County, Kenya.

ii. To establish educational stakeholders perceptions on level of awareness in managing discipline issues of students with

divergent gender orientations in secondary schools in Nyeri County, Kenya.

iii. To investigate the attitudes of educational stakeholders towards discipline of learners with divergent gender orientations in

secondary schools in Nyeri County, Kenya.

iv. To determine educational stakeholders perceptions on interventions employed in managing discipline issues affecting learners

with divergent gender orientations in Nyeri County, Kenya.



Theories 

Behavioral Theory;

Asserts that behaviors are learned through environmental interaction and can be shaped by reinforcement or punishment

 Suggests that helping students change their behavior through supportive interventions can be effective in addressing the

underlying issues that contribute to discipline problems

 Counseling and guidance are key in assisting students to sail through the challenges they face in a school setting that may not

fully accept or understand their identities.



Conceptual Framework

Independent Variables
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Discipline in Public 

Secondary schools
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Interventions employed by education 
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Research Methodology

Research Design; descriptive survey

Target Population;

Sample Size; Neyman’s proportional allocation formular

Sampling technique ; Stratified sampling 

Category Target Population

Principals 214

Teacher Counselors 214

County Quality Assurance and Standards Officer 1

Sub County Education Officers 8

Total 437

Category Target Population Sample size

Principals 214 140

Teacher Counselors 214 140

County Quality Assurance and Standards Officer 1 1

Sub counties Education Officers 8 3

Total 437 284



Data Collection Instruments

Questionnaires 

 Interview guides

Pilot Study

 Pilot sample; 10 secondary schools in the neighbouring Kirinyaga County

Validity of the Instruments; Content validity

Reliability of the Instruments; Internal consistency measured using Cronbach's Alpha Coefficient

Data Analysis Techniques and Presentation

Data analysis tool; SPSS 21

Data analysis methods; Quantitative and Qualitative 

Data Analysis; descriptive,  and inferential statistics 

Ethical considerations

 Informed consent

Anonymity 

 Confidentiality 



Research Findings 

Objective (i); Perceptions of Educational Stakeholders on Prevalence of Discipline Issues

Principals and Teacher Counselors Opinions on Students with Divergent Gender Orientations

 There  is widespread trend of students with GDOs in secondary schools in Kenya

Principals’ Opinion on Prevalence of DGOs in Secondary Schools

Responses Principal Teacher Counselors

Frequency (F) Percentage (%) Frequency (F) Percentage (%)

Yes 42 40.4 51 41.5

No 62 59.6 72 58.5

Total 104 100.0 123 100

Secondary  school students are more likely to ascribe to gaysim and lesbianism

Divergent gender orientations VL

%

L

%

A

%

H

%

VH

%

M

Lesbians 11.9 23.8 14.3 31.0 19.0 3.21

Gays 7.1 19.0 19.0 21.4 33.3 3.55

Transgender 11.9 64.3 2.4 16.7 4.8 2.38

Bisexual 40.5 31.0 9.5 16.7 2.4 1.83

Queer 73.8 11.9 2.4 7.1 4.8 2.43

Average 2.68



Research Findings 

Objective (i); Perceptions of Educational Stakeholders on Prevalence of Discipline Issues

Teachers’ Opinion on Prevalence of DGOs in Secondary Schools

Divergent gender orientations VL

%

L

%

A

%

H

%

VH

%

M

Lesbians 19.6 11.8 5.9 17.6 45.1 3.57

Gays 0 17.6 3.9 45.1 33.3 3.94

Transgender 41.2 43.1 3.9 5.9 5.9 2.08

Bisexual 56.9 15.7 7.8 19.6 0 1.90

Queer 52.9 27.5 2.0 17.6 0 1.96

Average 2.69

Responses on Issues Affecting Students with Divergent Gender

Responses Principals Teacher Counselors

Frequency (F) Percentage (%) Frequency (F) Percentage (%)

Yes 42 100.0 51 100.0

No     0 0 0 0

Total 42 100.0 51 100.0



Research Findings 

Objective (i); Perceptions of Educational Stakeholders on Prevalence of Discipline Issues

Principals’ Opinion on Issues Affecting Students with  DGOs 

Teachers’ Opinion on Issues Affecting Students with  DGOs 

Discipline 

issues 

VL

%

L

%

A

%

H

%

VH

%

M

Gayism 11.9 9.5 2.4 11.9 64.3 3.93

Lesbianism 19.0 7.1 2.4 16.7 54.8 3.81

Bullying 4.8 16.7 2.4 31.0 45.2 3.95

Harassment 11.9 9.5 2.4 19.0 57.1 4.00

Drug abuse 31.0 38.1 19.0 11.9 0 1.57

Violence 0 0 7.1 45.2 47.6 4.40

Defiance 11.9 7.1 2.4 14.3 64.3 4.12

Absenteeism 0 4.8 9.5 47.6 38.1 4.19

Threats 19.0 4.8 2.4 57.1 16.7 3.92

Average 3.76

Discipline 

issues 

VL

%

L

%

A

%

H

%

VH

%

M

Gayism 11.8 5.9 7.8 23.5 51.0 3.96

Lesbianism 5.9 11.8 19.6 17.6 45.1 3.84

Bullying 7.8 2.0 0 27.5 62.7 4.45

Harassment 9.8 2.0 0 35.3 52.9 4.20

Drug abuse 51.0 39.2 0 3.9 5.9 2.16

Violence 17.6 2.0 0 66.7 13.7 3.59

Defiance 17.6 17.6 5.9 41.2 17.6 3.24

Absenteeism 11.8 17.6 5.9 41.2 23.5 3.47

Threats 17.6 5.9 0 17.6 58.8 3.94

Average 3.65



Research Findings 

Objective (i); Perceptions of Educational Stakeholders on Prevalence of Discipline Issues

Differences Between School Type and Gender Orientations

Cases  of lesbianism are higher in boarding schools and mixed day and boarding than in day schools

Gender orientations School type Mean F Sig (2-tailed)

Lesbians Boarding 5.00 522.872 .000

Day 1.91

Mixed day and boarding 4.34

Gays Boarding 5.00 112.488 .000

Day 2.24

Mixed day and boarding 4.30

Transgender Boarding 1.11 124.566 .000

Day 5.00

Mixed day and boarding 3.25

Bisexual  Boarding 1.11 108.755 .000

Day 3.07

Mixed day and boarding 5.00

Queer Boarding 1.00 81.668 .000

Day 2.58

Mixed day and boarding 4.88



Research Findings 

Objective (ii); Level of Awareness in Managing Discipline Issues

Responses on Sensitization Regarding DGOs Frequency of Attending Sensitizations Sessions

Education Stakeholders’ sensitization

Lack  adequate knowledge on how to manage students with DGOs.

Principals and teacher counselors  are rarely sensitized on DGOs
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Principals 7.7 76.9 1.9 9.6 3.8 2.44

Teachers 61.5 12.5 3.8 4.8 17.3 1.96

Board of management 61.5 12.5 1.9 7.7 16.3 1.95

Parents association 51.9 26.0 1.9 5.8 14.4 1.95

Parents 70.2 14.4 1.9 8.7 4.8 2.37

Students 83.7 7.7 1.9 3.8 2.9 1.65

Average 2.05



Research Findings 

Objective (iii); Attitudes of Educational Stakeholders Towards Discipline of Learners

Principals’ Perceptions on Educational Stakeholders Attitude  Towards Discipline of DGOs

Statements SD

%

D

%

N

%

A

%

SA

%

M

Students with divergent gender orientations are considered

normal.

63.5 10.6 3.8 18.3 3.8 1.88

Students with divergent gender orientations have right to

education.

17.3 6.7 14.4 5.8 55.8 3.76

Students with divergent gender orientations should not be

excluded from schools.

11.5 3.8 3.8 16.3 64.4 4.18

Students with divergent gender orientations are likely to

have a negative influence on other students.

17.3 3.8 5.8 16.3 56.7 3.91

Students with divergent gender orientations should be

supported to pursue education

4.8 14.4 1.9 14.4 64.4 4.19

Students with divergent gender orientations complain that

their cases are unfairly determined.

13.5 7.7 3.8 3.8 71.2 4.12

Punishment given to students with divergent gender

orientations are heavier than other discipline matters.

0 0 16.3 53.8 29.8 4.03

Average 3.72



Research Findings 

Objective (iii); Attitudes of Educational Stakeholders Towards Discipline of Learners

Teachers’ Perceptions on Educational Stakeholders Attitude  Towards Discipline of DGOs

Statements SD

%

D

%

N

%

A

%

SA

%

M

Students with divergent gender orientations are considered

normal.

40.7 56.9 2.4 0 0 2.38

Students with divergent gender orientations have right to

education.

1.6 2.4 0 74.8 21.1 4.15

Students with divergent gender orientations should not be

excluded from schools.

0 0.8 2.4 72.4 24.4 4.20

Students with divergent gender orientations are likely to have a

negative influence on other students.

12.1 17.1 13.8 32.6 24.4 3.32

Students with divergent gender orientations should be supported

to pursue education

1.6 17.9 6.5 37.4 36.6 3.82

Students with divergent gender orientations complain that their

cases are unfairly determined.

0 1.6 3.3 24.4 70.7 4.64

Punishment given to students with divergent gender orientations

are heavier than other discipline matters.

3.3 1.6 3.3 69.9 21.9 4.04

Average 3.80



Research Findings 

Objective (iv); Interventions Employed in Managing Discipline Issues Affecting Learners with DGOs

Interventions  employed in managing discipline 

issues affecting learners with divergent gender 

orientations 

Frequency Percentage

Guiding and counseling 218 96.0

Religious session for spiritual nourishment 122 53.7

Strict school rules 168 74.0

Enhancing school security through installation of 

CCTV

161 71.0

Parental involvement in management of school 

discipline

70 30.8

Suspension 180 79.3

Role modeling of students by peer counselors 148 65.2

Expulsion 48 21.1

Corporal punishment 144 63.4



Conclusions

Perceptions of Educational Stakeholders on Prevalence of Discipline Issues

 The most prevalent DGO  among students are gayism and lesbianism.

Other gender orientations are transgender, bisexual and queer students.

 The students with DGOs  are involved in; bullying,  harassment, violence, defiance, absenteeism and threats

Level of Awareness in Managing Discipline Issues

 The education administrators are aware of divergent gender orientations

 They are rarely sensitized on how to manage students with DGOs

 The level of education stakeholders sensitization on management of DGOs  discipline cases is very low 

Attitudes of Educational Stakeholders Towards Discipline of Learners

 The education stakeholders’ attitude towards discipline of students with DGOs varies 

 The   cases of students with divergent are unfairly determined 

Interventions Employed in Managing Discipline Issues Affecting Learners with DGOs

 The interventions include; guiding and counseling,  strict school rules, enhancing school security through installation of CCTV,  

role modeling of students by peer counselors,  and religious session for spiritual nourishment



Recommendations 

 Principals should put  in place an intensive parent-mentoring programme once in a term to educate and sensitize parents on 

their parental duties in molding students’ discipline.

 Parents should control the material students read, limit access to mobile phones, communicate with teachers on student 

behavior and performance, and punish students for disobedience

 Principals should recognize school counselors and provide resources for counseling

 Teacher counselors should be sponsored for professional counseling courses to enhance professional counseling

 Curriculum  designers should make sex and sexuality education a subject of study in secondary schools

 Introducing comprehensive sex and sexuality education, as advocated in global frameworks like UNESCO’s Comprehensive 

Sexuality Education (2018), 

 The TSC’s CPD policy (aligned with KEMI training) can be leveraged to enhance gender diversity awareness

 The ministry of education ought to consider inclusion of gender diversity topics in education and teacher training curricula 



THANK YOU!


